
 < G o  t o  T a b l e  o f  C o n t e n t s >  P a g e  | 1 
 

 

Assessment Report Summary 

2018-2019 

School of Education, Health, and Human Performance 

Table of Contents 
Academic Assessment ................................................................................................................................... 3 

Health & Human Performance...................................................................................................................... 3 

Coaching Minor ......................................................................................................................................... 3 

Exercise Science BS ................................................................................................................................... 3 

Physical Education with Teacher Certification .......................................................................................... 3 

Public Health BA ........................................................................................................................................ 3 

Public Health BS ........................................................................................................................................ 4 

Teacher Education ........................................................................................................................................ 4 

Early Childhood Education BS ................................................................................................................... 4 

Elementary Education BS .......................................................................................................................... 5 

Middle Grades Education BS ..................................................................................................................... 5 

Secondary Education English BS ............................................................................................................... 6 

Secondary Education Mathematics BS ..................................................................................................... 6 

Secondary Education Science BS .............................................................................................................. 6 

Secondary Education Social Studies BS ..................................................................................................... 6 

Special Education ...................................................................................................................................... 7 

Administrative Assessment ........................................................................................................................... 7 

A Talent Development USDE..................................................................................................................... 7 

Afterschool and Summer Learning Resource Center .............................................................................. 11 

Art Attack ................................................................................................................................................ 11 

Autism Project ......................................................................................................................................... 11 

Call Me MISTER ....................................................................................................................................... 11 

Center for Partnerships to Improve Education ....................................................................................... 13 

FitCatz ..................................................................................................................................................... 14 

N.E. Miles Early Childhood Development Center ................................................................................... 14 

Office of Professional Development in Education .................................................................................. 14 

Office of Student Services and Credentialing ......................................................................................... 15 

SCDOE Grant ........................................................................................................................................... 15 



 < G o  t o  T a b l e  o f  C o n t e n t s >  P a g e  | 2 
 

 

Teacher Leader Program ......................................................................................................................... 19 

Teacher Fellows ...................................................................................................................................... 19 

 

 

 

 

 

 

 

  



 < G o  t o  T a b l e  o f  C o n t e n t s >  P a g e  | 3 
 

 

Academic Assessment 
 

Health & Human Performance 
Coaching Minor 
 

 

Exercise Science BS 
Based on these assessment data, the steps program faculty have taken in previous semesters 
to align lecture and lab concepts as well as ensure consistency between multiple instructors 
are  starting to be reflected in our student learning outcomes. Significant changes will be made 
as the EXSC program faculty work to re-evaluate program goals and specific student learning 
outcomes with the plan for seeking external and specialized program accreditation in the future. 

 

Physical Education with Teacher Certification 
The SLOs for PETE directly align with the SHAPE, America national standards which are 
required for national accreditation.  For this reason it is imperative that the SLOs are measured, 
analyzed, and maintained. 

The Fitness Test that the PETE program used is no longer supported through the 
manufacturer.  Therefore the faculty are currently piloting several standardized fitness tests to 
replace the one the program has used over the past 5 years.  The faculty will continue to monitor 
the different fitness tests to determine which one meets the needs of the program, students, and 
accrediting standards. 

The State changed the mandated assessment instrument used during clinical practice.  The 
program is piloting the new assessment instrument (SCTE 4.0).  The faculty will continue to pilot 
the instrument and monitor the impact and feedback that the instrument provides to students.  The 
program must also embed this instrument into the field experience courses.  Further development 
and discussion will occur to determine how SCTE 4.0 can be embedded in field experience 
courses so that the feedback is meaningful and developmentally appropriate for students. 

PETE Faculty meet monthly to discuss program growth.  Faculty will continue to monitor the 
growth of all candidates to ensure that candidates are developing the appropriate pedagogical 
skills.  

 

Public Health BA 
The primary mission of the interdisciplinary public health program is the academic preparation of 
students interested in all aspects of public health.  This program prepares students for a wide 
variety of post-graduation options, including but not limited to employment opportunities in 
health agencies, allied health fields, health administration, or pursuit of a graduate degree. 
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Given this mission the following goals were assessed in this cycle: 

1. Students will be able to explain and apply theories of behavior change to the development of a 
health communication campaign project.   

Overall, results were promising, in that performance expectations were met.   

2. Students will be able to identify the theory associated with a mediated health message and 
determine the likely outcome in terms of behavior change. 

Students did very well in identifying the theory and the likely outcome (as predicted by the 
theory) in the mediated health message provided.   

3. Public Health interns will apply public health knowledge, theories, and skills in a work 
environment in a manner deemed effective by their site supervisors.  Supervisors will be willing 
to host public health interns in the future. 

The internship results reported for 2018-2019 applied specifically to the mission, as it dealt with 
the BA Internship Program, which provides a bridge from academic preparation to post-
graduation options.  Thus far, the internship seems to be accomplishing its goals.  Site 
supervisors were happy with the students' preparation for their internships and with their 
performances during the internship period.  Students pursued a wide variety of internships, both 
academic (several interns worked on research projects with faculty at MUSC) and practice-
driven.  Likewise, site supervisors reported that they were willing to host a public health intern in 
the future.  

 

Public Health BS 
 

Teacher Education 
Early Childhood Education BS 
Program changes made based on evidence from last few assessment cycles: 

• change sequence of methods courses 
• have students out in the field all day (in EDEE 488) to provide more opportunities to observe and 

teach in a variety of content areas 
• add assessment content to a field course and better integrate it in methods courses 
• provide more authentic opportunities for candidates to interact with families from diverse 

backgrounds 
• require common seminar agenda for EDEE 455 to ensure expectations for key assessments are 

communicated clearly 
• design seminar content related to assessment and data literacy 
• provide more experiences for candidates to work with families prior to CP 
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We will not be making any program changes based on this year's data but instead will focus on 
student recruitment and retention given concern over the state's teacher shortage and slightly 
lower enrollments in our UG courses. 

 

Elementary Education BS 
Outcome #1 

Measurement 1: 

All candidates met the standards. Since the Spring 2018 all candidates have been provided with comprehensive 
instructions and guided practice for completion of the TAP project. Moving forward the scaffolding, guided practice 
and timeline will be implemented in EDEE 490 class as well as other fields.   

Measurement 2: 

The SCTS 4.0 Professional Standards will be monitored for necessary changes in the future including improving 
interrater reliability  

Outcome #2 

Measurement 1 & 2: 

The SCTS 4.0 Instructional Standards will be monitored for necessary changes in the future during the final field 
course and during student teaching. 

Outcome #3 

Measurement 1 & 2: 

During the Spring 2018 semester content-area education course instructors were asked to assess candidates during 
their course and students will be identified for remediation.  

 

Middle Grades Education BS 
Changes in the Assessment system over the past two cycles has resulted from state-
mandated forms and assessments to use with the students in the Middle Grades 
program. For each Outcome, a new Measure was added to reflect the use of different 
sections of the state-mandated assessment. Data will have to be collected over a period 
of two years to better be able to make decisions about the program. The results will also 
be compared with the undergraduate program since there are more students and the 
data can be used to help inform the same Assessments at the graduate level.  

Revisiting the inter-rater reliability through continued training should bring down the 
average scores of the students so that they are not achieving a 4.0/4.0 on all of the 
criteria. University supervisors who score the students will have a better understanding 
of what a specific value on the rubric means.  
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Secondary Education English BS 
Due to the fact that the instructor and professor in charge of this program was out all year on 
medical leave, the assessment plan was not implemented. The syllabus and objectives for the 
course, EDFS 455, were implemented, but no data were recorded or submitted. This is possibly 
due to the substitute instructor developing her own assignments.  

 

Secondary Education Mathematics BS 
The assessment results have continued to influence the mathematics program at the College of 
Charleston. The recently completed NCTM Specialized Professional Association Report has 
revealed areas of strength and weakness and proposed strategies for addressing the issues. 
Proposed changes include a) change credit hours for MATH 417 from 1 to 3 hours, b) 
intentionally emphasis on math specific technologies, c) implementation of a reflection video. 

 

Secondary Education Science BS 
The measures we use with this program are very demanding and have been found to 
be valid and reliable by professional organizations. We plan to continue the use of 
these rubrics because of their high value and ability to measure important features of 
teaching abilities in the science classroom. 
  
While the students met the requirements for "target" and "acceptable" performance 
on all the measures we will continue to: 
  

1. Refine the instruments, 
2. Include more materials and assessments in the coursework, and 
3. Ensure that all adjunct faculty are fully aware of the complexities of the work and fairly 

scoring the students. 
We conclude that the program is doing a great job of teaching our interns the skills, 
knowledge and dispositions of very good science teachers.  

 

Secondary Education Social Studies BS 
We continue to monitor Content Knowledge since it is a critical part of teaching social studies. 
Again, this year we are putting more effort into getting all social science grades so we can better 
monitor candidate knowledge. This is constantly compared to the pass rate for Praxis II, the 
required licensure exam in social studies. Recent recommendation in our National Council for the 
Social Studies (NCSS)report helped put this in place this year and it influenced the Response to 
Conditions report filed Sept. 2018. This year's results show a 100% Praxis II pass rate and social 
science overall GPA mean of 3.4.  

We also want to make sure that our candidates have the pedagogy knowledge to teach. 
Candidates' Long Range Plans and scores on the PLT are all at an excellent level. We have made 
adjustments to the Long Range Plan to be more specific to social studies and this has helped 
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verify that our candidates are meeting all 10 NCSS Standard 1 Themes by providing more data to 
that effect. We also continue with a 100% pass rate on the PLT. 

Lastly, we want to know that our candidates are having a positive effect on the students that they 
teach during clinical practice. Both the Candidate Work Sample and the Case Study directly 
measure this for a specific unit taught in a high school classroom.  

 

Special Education 
The data evaluated in this cycle suggest continued success of EHHP SPED candidates in 
classroom settings, clinical practice, and standardized evaluative measures.  However, this is the 
first data cycle using the new SCTS rubrics, which indicate areas to improve.  Course content and 
pedagogical approaches are currently being evaluated in order to improve outcome data.   

 
Administrative Assessment 
 

 

A Talent Development USDE 
Current status of Project 

Project Talentum Academe: Talent Development Academies Project (TDA) is on track with 
established goals, four stated objectives and related outcomes stated in the Year Four plan. 
Activities and outcomes are summarized below by objective. The project builds on evidenced-
based approaches in teaching culturally and linguistically diverse gifted learners to create a 
demonstration project that integrates effective approaches under the umbrella of talent 
development academies. The project scales up the Talent Development Academy (TDA) model, 
working with 5-6 schools by April 2018. 

  

Intervention with the two Cohort One schools began in July 2015 and continues through 

June 2018. Intervention with the Cohort Two school began in July 2016 and 

continues. Intervention with Cohort Three schools began in July 2017 and continues. We have 
been working with the school district to identify 1-2 additional schools for Cohort Four for next 
year. District changes in school leadership have created some challenges and opportunities 
described below relative to school partners. We expect to identify Cohort Four schools by April 
2018. Intervention with Cohort Four will begin July 2018. 

  

Annual data collection for each cohort is underway. Outcome data (Cohorts One, Two and Three) 
and baseline data (Cohort Four) will be collected between February and May 2018. Summer 
teacher development planning is in process. A progress report follows. Completed activities 
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between October 1, 2017, and February 15, 2018, are summarized. Upcoming activities to be 
completed through September 2018 are noted. 

  

Objective 1. Project TDA will build on existing partnerships and innovations to create talent 
development academies for economically disadvantaged students, using curriculum and strategies 
developed for high ability learners, whole school, with all students. Outcome 1: Culture change 
in project schools, reflecting a culture focused on rigor, challenge, persistence, and growth 
mindset.  

We continue to have two teachers-in-residence (TIRs) on loan from the district: one is fully 
funded by the grant and the other is cost-shared. In August 2017, the district named and funded a 
Director of Talent Development Academies, formerly the principal of one of our Cohort One 
schools. This year, she has worked to coach TDA principals. She organized a TDA principals’ 
meeting where project results from years one and two were shared. She serves as district liaison. 
We continue to work with the GT district office teacher coaches. District advisory board 
membership has changed because of the TDA director appointment and because a new Chief 
Academic Officer (CAO) was hired October 2017. We are working with the new CAO, and she 
will add two designees to the TDA advisory group to assist in selection of Cohort Four schools. 
Because district leadership has changed from the time the proposal was submitted, it has been a 
challenge and an opportunity to continue in developing a strong collaborative partnership. This 
CAO better understands what TDA is, and we are meeting regularly with her to become 
acquainted with new district initiatives to blend TDA effectively with those efforts. In addition, 
we have formed informal teacher advisory groups from each school that we consult with on 
teacher development delivery modes and topics of interest. 

  

We have encountered challenges with a Cohort One school partner (School A) this year. Both of 
our Cohort One schools had new principals appointed in July 2017. Fortunately, one new 
principal (School B) was the assistant principal who moved up, and she has been involved in and 
supports TDA. Her school has “branded itself” as a Talent Development Academy School with 
car magnets for parents, a giant sign at the school announcing, “We are a Talent Development 
Academy.” We were not so fortunate with our second Cohort One School A. The new principal 
there, appointed July 2017, did not meet with us until October 2017. Brought in to create an arts-
infused school, School A’s principal was unwilling to allow new teachers at her school to engage 
in TDA teacher development activities. She was unable to be persuaded of the compatibility of 
TDA with arts-infused education. After many meetings and much negotiation, we agreed to 
continue to support School A teachers who had been part of the project from the start. At the end 
of this school year 2018, School A will move forward with the arts infusion route. We are 
working to find a new school partner that will fully buy in to the TDA philosophy and work. The 
CAO is in support of this path forward, and we meet with interested schools on March 8, 2018. 
The Cohort Two School C has made some progress this year. Our biggest success this year has 
been with our larger Cohort Three school, School E. The teachers there, under strong principal 
leadership, have embraced TDA. This school was recently featured on a local “Cool School” TV 
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news segment and are branding themselves as a Talent Development Academy, too. What we 
have learned is that leadership and buy-in make the innovation possible.  

  

Objective 2. Project TDA centers the intervention in the talent development academies on 
teachers’ development. Outcome 2: 50+ teachers deeply knowledgeable about gifted education 
and its intersection with culturally responsive teaching.  

The project continues to provide both mandatory and non-mandatory forms of teacher 
development. Teachers in residence (TIRs), faculty partners, and district GT office personnel all 
participated in planning and implementing TDA teacher development activities. Non-mandatory 
learning opportunities provided by TIRs include consultative meetings, co-planning, 
demonstration lessons, student data analysis, and fidelity checks/observations with feedback. The 
TIRs have also led unit training in William and Mary ELA units and M3. Faculty partners are 
working directly with teachers in lesson planning in science education (Clarion units) and non-
cognitive factors (motivation, grit, feedback, neuroscience and the brain). District GT office 
teacher coaches have led math unit training (M2).  

  

With three cohorts this year, TIRs moved to a regular visitation schedule that provided 
maintenance and support for Cohorts One (n= 44) and Two (n= 10) schools, and a regular weekly 
presence in the Cohort Three (n = 26) schools. TIRs have employed the district’s use of Google 
Drive as a more seamless forum of remote support for 1) linking teachers to resources, 2) 
connecting teachers other across schools, and 3) posting lesson plans using TDA strategies. TDA 
has sponsored two mandatory sessions for Cohort Three teachers in October 2017 (culturally 
responsive teaching) and February 2018 (powerful learning strategies and neuroscience-based 
strategies). TIRs have begun fidelity checks with Cohort Three schools. Data from the fidelity 
observations will provide the basis for the summer teacher development conference to be held in 
July 2018. 

  

Fifteen TDA teachers are enrolled in six hours of graduate credit in gifted education, to earn their 
state endorsement in gifted education. Coursework began in August 2017. Teachers completed 
the first endorsement course in December 2017 and have started the second endorsement course 
in January 2018. We intend to have two additional cohorts of teachers complete the two 
endorsement courses. A second group will begin July 2018, and a third will begin Fall 2018. In 
addition to the development of teacher expertise through graduate study, we will hold a 
Curriculum Institute (CI) in June 2018, where approximately ten teachers will work to develop 
curriculum units/lessons/products that reflect the TDA strategies. The CI will grow teacher skills 
in writing “talent scout curriculum units.” As a result of the CI, we expect to have publishable 
curriculum products. 
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Objective 3. Project TDA will enhance and grow student academic talent development in 
project schools. Outcome 3: Improved student achievement and increase in identified GT 
students. 

Progress to report relative to this objective is the completed collection of baseline achievement 
data in Cohort One, Two, and Three schools. Cohort Four baseline achievement data will be 
collected in July 2018 and outcome data the following Spring 2019. Cohort One outcome data 
first collected in April/May 2016, will be collected each spring until the project end. Cohort Two 
outcome data was collected in April/May 2017, and will be collected each year thereafter. Cohort 
Three outcome data will be collected in April/May 2018, and until project end. In addition to 
achievement data, collection of GT nomination and identification data, baseline and annual 
numbers is being tracked, with analysis of trends ongoing. The rate of grade 3-5 nominations 
grew to 1 in every 3 students in Schools A & B (Cohort One). School C’s (Cohort Two) 
nominations more than tripled in number. Identifiable grade 2-5 students increased in School A 
(6.5% to 6.9%). 

  

Objective 4. Project TDA will scale up to add district schools. Outcome 4: Scale the project up 
to include 5-6 schools as TDAs by Year Four.   

A recruitment meeting with Title I elementary school principals is planned for March 8, 2018. 
These schools have indicated interest in becoming a TDA. We expect to select 2 new schools to 
add for Cohort Four, starting August 2018-2019. Once schools are selected, we will collect 
baseline data by May 2018. The teacher development will be scheduled for July 2018. The 
intervention will begin once school begins in 2018. 

  

Lessons learned 

This year, we have had unexpected challenges with leadership turn over in the district and the 
partner schools. The lesson of TDA compatibility with other school based innovations, holds 
true. Innovations must mesh. While we knew that buy-in by teachers was critical, we found that 
with the leadership changes, that teacher buy-in can waver. We found that it is important to 
expect the unexpected, and work flexibly with the district partner to find mutually agreeable ways 
to move forward. 

  

The other big takeaway is that the TIRs allow for the responsive approach to teacher development 
and growth that is grounded in effective practice. Meeting teachers where they are and supporting 
them from that point forward has been possible with the TDA teacher development model we are 
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using. We have avoided prescriptive, recipe-driven approaches and have opted to promote a 
growth orientation to talent spotting and talent development. 

 

Afterschool and Summer Learning Resource Center 
Based on evidence from the last few assessment cycles the ASLRC has made several changes: 

(1)The Center has been moved to the Office of Professional Development in Education (OPDE) 
to better access administrative support and guidance.  

(2) The Center will focus on evaluation projects and grant funded projects to generate revenue 
and build partnerships; because these activities have generated the most revenue. 

(3) The Center will focus on expanding and enhancing existing partnerships, because over this 
assessment cycle this as been the best way to grow revenue and our portfolio of work. 

(4) Public events for afterschool and summer have been revenue neutral, but are still critical to 
the mission and purpose of the ASLRC. They will be viewed as a public service, and efforts are 
being made to continue to better identify and meet the needs of organizations that attend and 
support the most. 

 

Art Attack 
The assessments used to measure the three outcomes were implemented for a 3rd year and the 
results continue to be positive and I will continue to monitor the results.  Data revealed that 100% 
(N=10, n=10) of teacher candidates involved in Art Attack showed growth in integrating the arts 
into non-art lessons.  Which was the same as 2017. The self-efficacy of teaching artistically 
improved as well at the same rate as 2017, 100%. Through the course, teacher candidates 
increased their comfort level and understanding by teaching the campers. In the course 
assignments, teacher candidates demonstrated their understanding of major concepts, principles, 
theories, by reflecting on what happened in the classroom and how they could improve it. 

The parents thought that the artwork met or exceeded expectations at a rate of 100%.   However, 
not all parents participated in the survey (N=77, n=10) this is a problem and seems is a declining 
trend. Next year, there will be  a continued effort made to inform parents of the purpose and need 
of the survey in order to increase the response rate.  

 

Autism Project 
 

 

Call Me MISTER 
Based on the 2018 Assessment Report Summary, the new director decided to focus on three 
outcomes: 
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Outcome 1– re: Increase engagement 

Outcome 2- re: Academic and Professional Development 

Outcome 3- re: Increase Online, on-campus, and community presence 

  

Academic Year 2018 was a transition year for the CMM program due to changes in leadership. 
The CMM director revised one previous outcome-- Academic and Professional Development to 
create two new outcomes-- Increase engagement, as well as increase online, on-campus, and 
community presence. 

  

The first outcome was to focus primarily on increasing engagement. As shared in the previous 
Assessment Summary, engagement has been a consistent challenge for the program. The 
previous director had a difficult time getting the MiSTERs to commit to attending meetings and 
participate in mentoring program. The previous Assessment Summary suggested that a 
formalized mentorship plan be put in place. The new director desired to shift the culture of the 
program. The first step was to establish new protocols as well as implement consequences for 
failure to comply with program expectations. 

The second outcome was to focus on academic and professional development. Based on the 
cohort’s 2017-2018 overall GPAs, the previous director required the MiSTERs to use utilize 
CofC resources, e.g. Center for Student Learning on a consistent basis. Unfortunately, less than 
35% of the MiSTERs utilized this resource. Subsequently, more than 50% of the cohort fell 
below the required GPA. The solution to this problem is to enforce consequences for not utilizing 
resources and/or failing to meet the minimum required GPA. 

The last outcome was to focus on Increasing the cohort’s online, on-campus, and community 
presence.  Based on initial conversations with the MiSTERs, they barely knew each other. Due to 
their lack of comradery, they rarely participated in activities as a cohort. In an effort to promote 
the program's brand, the director sought on-campus and community outreach opportunities for the 
MiSTERs. 

At the start of the 2018-2019 academic year, the MiSTERs did not have any social media pages. 
Twitter, Facebook, and Instagram pages were created to further promote the cohort’s members 
and activities. By increasing all areas of this outcome, the director can use the increased presence 
as leverage when recruiting new members and seeking philanthropic support. 

The College of Charleston Call Me MiSTERs were successful under the leadership of Mr. Floyd 
Breeland. During the 2018-2019 academic year, a lot of programming changes were made at the 
local and national levels. On a national level, Dr. Roy Jones was able to secure a large grant that 
doubled the financial support for each MiSTER.  With the increase in funding, came new 
responsibilities for the director as well as each member of the cohort. First, recruiting efforts were 
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increased. The director expects nine new members at the start of the 2019-2020 academic year. 
Next, participants who were not abiding by the rules of the College, SEHHP, and the program 
were removed. 

With a successful campaign, the director will continue with the previous outcomes, but will add 
at least one new outcome: exempt or attain qualifying scores on Praxis Core assessment. This 
outcome will be a major area of focus because the amount of financial assistance will depend 
solely on a student’s ability to exempt or produce qualifying scores on the Praxis Core 
assessment. The program should expect that the goals, outcomes, measures, and targets will be 
altered to ensure continued success for each MiSTER as well as the cohort. 

 

Center for Partnerships to Improve Education 
Additional assessment activities that have been undertaken by CPIE in recent years include: 

2017 and 2018 reports of Summer Research Employment program  

As a result of this report, CPIE implemented the program again in 2018 and 2019 to build on its 
previous success. Participation has increased 142% since 2017. 

  

2017 Report - Survey on Faculty Mentored Undergraduate Research & 

2012-2015 Impact Report – Student Research Assistants 

As a result of these reports, Summer Research Employment program was developed and piloted 
in summer 2017. It has since been implemented in summers 2018 and 2019, with increasing 
participation. 

  

2017-2019 & 2012-2017 Impact Reports Classroom Library Project (Cooperating Teachers) 

As a result of the 2012-2017 reports, CPIE became of the aware of the number of classrooms and 
cooperating teachers impacted by this program and celebrated the 100th cooperating teacher 
milestone in 2018-2019. The 2017-2018 report provided updated information regarding the 
impact of the project on classroom teachers. 

2012-2016 Impact Report - Classroom Library Project 

As a result of this report, CPIE institutes a periodic review of titles on its book lists to replace 
books that are out-of-date, overpriced, or rarely selected. 

2012-2015 Impact Report - Faculty as Partners mini-grants & 
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2013-2015 Impact Report - Faculty Fellows 

As a result of these reports, CPIE submitted multiple grant applications to ensure continued 
support for faculty research initiatives. 

 

FitCatz 
Results: After discussing the results with the program Group Leaders and therapists, we were 
pleased with the results and plan to continue the same training.  We will continue to keep the 
group leader/clinician ratio small so more attention and feedback can be given to the 
clinicians.  We will continue to offer feedback early in goal and objective writing training. 

The program had 32 freshman volunteers from the classes FYSM 138 and EXSC 401.  Of the 32 
students only one scored below 80% on Measures one and two for all outcomes.  The lectures 
and lessons provided in the FitCatZ training have provided many examples for the students 
guiding them to be more successful.  In addition, the group leaders and instructor have offered 
more feedback early on in goal writing to help the clinicians be successful.  The lessons are 
linked for both aquatic and motor, thus scores on rubrics are related.  In addition, the two 
therapists assisting with the program have been offering feedback in the online OAKS portal for 
the clinician’s reflections and lesson activities. 

Summary: All of the developing indicators are met. The indicators are complete, aggregated, 
and the data provided for each measure is relevant.  Data shared is complete and concise. The 
data for each measure is aligned and the successful outcomes correspond with each measure. The 
FitCatZ results clearly specify that the performance targets for each measure have been met. 
When comparing assessment results for 2018 scores with 2019 scores, the actual results exceed 
the expected performance targets. The data provided for evidence of performance targets are 
completely met.  The assessment results from 2018 informed our process to make improvements 
in the delivery of content and the feedback provided to the 2019 cohort to lead to the college 
student clinician’s success and to the delivery of the FitCatZ program successful. 

The applied changes made to the assessment rubrics and reflection questions were based on the 
assessment data from 2018 to improve student learning and the program quality. The 2019 year's 
results were compared to the 2018 year's results and indicated an improvement resulting in 
student success. 

 

N.E. Miles Early Childhood Development Center 
 

 

Office of Professional Development in Education 
The results of this assessment period focused on three measures: Improving course offerings 
coupled with increases in enrollment, Facilitation of TEDU catalog courses in remote locations, 
and Community Outreach services. The target objectives were met for TEDU course facilitation 
and Community Outreach, but was not met for the number of EDPD courses offered. During the 
next assessment period efforts will be made to schedule more individual visits with Staff 
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Development Directors while working to better assist Adjunct Faculty with student recruitment. 
To address survey return rates we will: a. Provide targeted instructions; and b. Increase 
communication and support efforts. We will use the Staff Development Initiators feedback to: a. 
Make more individual visits; b. Communicate more by phone/email; c. Increase awareness of 
availability; and d. Improve office communications with Graduate Assistants. When the above 
items are fully implemented our face-to-face contact will increase as a results, of these changes it 
is hoped that enrollments will show better returns during the next assessment period. 

 

Office of Student Services and Credentialing 
As referenced with our individual outcomes and measures, the Office of Student Services and 
Credentialing reviews all assessment data as a team. We have made several changes this year as a 
result of data analysis, including: 

• Clinical Practice Orientation changes 
• Field Experience expectation communications 
• TK20 full implementation to increase assessment response rates 

Based on 2018-19 data we are considering future changes as well, including: 

• Enhanced and new incentives for host teachers 
• New models for field experience courses 
• Different training for field experience supervisors 

We are also preparing for our national accreditation self-study report, due in March 2020, and our 
site visit, scheduled for December 2020. This process is propelling us to ponder additional 
assessment changes for our unit. 

 

SCDOE Grant 
successfully completed the coursework.  

Teachers from seven of the eight regions and 14 districts, Anderson 1, Charleston, Chester, 
Colleton, Dorchester 2, State Charter District, Beaufort, Newberry, Orangeburg 5, Pickens, 
Rock Hill, Sumter, Spartanburg 2, Spartanburg 5, Spartanburg 7 applied for the courses 
offered and funded by the SC Department of Education. A summary overview of the funded 
course enrollment numbers and grades is in Table 1 below. 

Table 1. Summary of Enrollment and Grades 

Course Semester Instructor 

Number of 
Participants  

Completed/ 
pre-
registered 

Participation 
by District 

Grade 
Distribution 
for those 
who 
completed 
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EDFS 
764 

Spring 
2019 

Regions 4 
target 

Swanson 

12/15 

Completed; 

1 withdrew 

Colleton=1  

Beaufort=1 

Charleston=3 

Dorchester 2=4 

Charter= 1 

Orangeburg 
5=1  

Chester =2 

A = 11 

C+ = 1 

EDFS 
656 

Extended 
Summer 
2019 

All regions 
targetted 

Swanson 

14/15 
completed;  

1 no-show 
from 
Dorchester 
District 2 

Anderson 1 = 1 
Charleston = 3 

State Charter 
District= 1 
Beaufort = 1 
Newberry= 1 

Pickens = 1 

Rock Hill = 2 
Sumter = 1 
Spartanburg 2= 
1  

Spartanburg 5= 
1  

Spartanburg 7= 
1 

A = 14 

The evaluation of this grant-funded project centered on two key goals and related objectives: The 
College of Charleston sought to 1) Provide rigorous, relevant graduate courses in gifted education 
and 2) Offer the courses in accessible formats and locations as tuition-free for participating 
teachers. Goals and related objectives and how objectives were to be measured are shown in the 
Table 2 below. The data sources used to assess the degree of success relative to stated goals are 
shown in column two below. 

Table 2. Overview of Assessment Plan 

Goals and Objectives Data Source/s to assess objectives 
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Goal 1: Provide rigorous, relevant graduate 
courses in gifted education for SC teachers. 

Objective 1: 100% of courses are taught with 
common course standards, core assignments, 
and assessments that meet national standards 
(NAGC-CEC). 

Objective 2: 90% of students earn A or B because 
of the mastery focus. 

Objective 3: 95% of participating teachers 
recognize course rigor and the relevance  

Objective 1:   Ongoing: Review of course 
syllabi to ensure national standards are 
specified. 

Objective 2: End of project report- summary 
and analysis of grades earned. 

Objective 3: End of project report- 
Responses to course evaluation questions 
related to course rigor and course relevance. 

Goal 2: Offer gifted education courses in 
accessible formats and locations for 
participating SC teachers. 

Objective 1: Courses are at/near maximum 
capacity, with five or fewer remaining seats. 

Objective 2: Priority 1 & 2 teachers comprise the 
90% of enrolled & regions are represented. 

Objective 3: 90% of participating teachers 
indicate course formats effective 

Objective 4: Regional leaders indicate degree to 
which needs are addressed by courses. 

Objective 1: Project report- class rolls of 
completers analyzed compared to seats 
available. 

Objective 2: Project report- summary of 
priority levels/regions of participants. 

Objective 3: Course evaluations- 
Analysis/summary in project report. 

Objective 4: End of project interview with 
regional leaders – summary of results in 
project report. 

Table 3 below links the measures with the outcomes and shows where the data can be found in 
attached Appendices. Teachers form all targeted regions except Region 6 attended. All met 
priority of endorsement, and all but one completed the coursework at the mastery level. Course 
evaluations and interview comments indicate overall satisfaction with course delivery, relevance, 
and applicability of instruction.  

Table 3. Measures and Outcomes 

Operational 
Outcome Measure 1 Measure 2 Measure 3 Measure 4 

Goal 
1:   Rigorous, 
relevant GT 
courses 

Course syllabi 
are found in 
Appendix A and 
show link of 
course outcomes 

Student 
Grades 

(Appendix B) 

Course evaluations 
(Appendix C) 

are included for 1 of 
2* of the funded 
courses.   Evaluations 

N/A 
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to NAGC-CEC 
standards. 

N= 2 courses 
funded 

100% syllabi 
meet national 
standards 

EDFS 764: 

N= 11/12 or 
91.6% at 
mastery level. 

EDFS 656: 
14/14 or 100% 
at mastery. 

show high level of 
satisfaction with 
relevance and 
practicality of 
instruction.  

*EDFS 656 course 
evaluations will be 
sent under separate 
cover as that course 
finishes June 25.  

Goal 2: 
Accessibility for 
Targeted 
populations 

Class rolls: 
number enrolled 
(Appendix B) 
and see also 
Table 1 summary 
above 

EDFS 764 
Spring: Regions 
4, 5, 6 are 
targeted 

Regional 
attendance: 

N=2 for Region 7 

N=0 for Region 6 

N=2 for Region 4 

N=8 for Region 5 

EDFS 656 
Summer:  

N=14 

Regional 
attendance: 

N=1 for Region 1  

N=1 for Region 2 

Excel 
Spreadsheets 
(in Appendix 
D) show 
student district 
region 

All students 
meet priority as 
described in 
grant. 

Course evaluation 
results* are found in 
Appendix C. 

Generally, teachers 
indicated that the 
learning was 
powerful, that course 
content was relevant, 
and that the work 
was rigorous. 

*EDFS 656 course 
evaluations will be 
sent under separate 
cover as that course 
was just finalized 
June 30. 

External 
feedback on 
Goal 
attainment: 

Interview 
with 
regional 
leaders 
(n=1) held 
on June 18, 
2019, where 
participant 
asked about 
how district 
needs were 
met by 
tuition free 
courses and 
their 
projected 
needs for 
GT 
endorsement 
courses for 
next year.  

Interview 
(n=1) 
indicated 
that teachers 
want hybrid 
courses, 
with some 
face time 
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N=1 for Region 3 

N=1 for Region 4 

N=4 for Region 5 

N=0 for Region 6 

N=2 for Region 7 

N=4 for Region 8  

and some 
online time. 

Interviews with a regional leader provided data highlighting a challenge. The challenge in 
maximizing seats is due to the fact that many districts often buy courses from Converse and those 
courses on paper and in reputation are less rigorous, have fewer assignments and have only about 
one third of the seat time (in person or online) as College of Charleston courses. There was much 
interest in the advanced GT courses and much appreciation by the teachers from across the state 
who completed the courses. 

 

Teacher Leader Program 
Based on this year's results we are going to emphasize the year long project earlier in the year. 
We are going to emphasize the importance of the year long project and their important input from 
the initial mentor meeting. 

 

Teacher Fellows 
We do not have much opportunity to change requirements for this program. CERRA makes the 
rules for most of what happens. Leadership opportunities can be expanded and were the greatest 
change that we made this year. Students pledged to raise money to fund numerous projects: 
seniors-- working at there schools as interns, juniors,--funding and filling "Back Pack Buddies," 
sophomores--supplying 58 Foster children with bags of supplies, and freshmen--raising money to 
buy school supplies for new teachers. The great thing about Teaching Fellows is that they need to 
be and like to be the ones who decide what our focus will be in the areas of leadership each year. 

The largest change that we made this year was to be sure we had a number of Teaching Fellows 
who could earn their service hours by tutoring our own. This was a huge success because we had 
no one who failed to meet the CERRA GPA requirements.  
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