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Academic Assessment 
Each year the HSS Dean and Associate Dean review the findings and share them with HSS chairs 
and program directors in the Fall (September 5, 2019 is the review date scheduled for this year). 
HSS enrollment and fundraising data are discussed with the program chairs. While data have 
been collected and tracked over the years at the School level, all changes or modification to the 
curriculum, or to expectations of the faculty, take place at the program level. The findings are 
utilized to assess the health of our programs, access to highly personalized education, global 
experiences, community engagement, and training in the methods of scholarly inquiry and 
research appropriate to each discipline. 

Outcome 1- HSS students are provided with a highly personalized education enhanced by 
opportunities for experiential learning. 

Over the last 5 years the percentage of students enrolled annually in small capstone courses or 
independent enrollments has been on the rise.  It jumped from 59% to 61% this year.  Students 
enrolled in one-on-one instruction dropped 1% to 8% overall. Tracking the percentage of students 
who upon graduation have worked one-on-one with a faculty member realized a 2% decrease 
from 18% to 16% this year, while 22% of students take part in internships (down 4% from the 
previous year). 

Evidence-Based Changes: Each year data from the past 4 years are used to set new targets for 
the following year. HSS students are receiving a highly personalized education enhanced by 
opportunities for experiential learning. HSS would like to increase these offerings in the future, 
and continue to work to approach the outcome goal in total number of internships completed as 
well as one-on-one faculty/student learning experiences. With that said, personalized learning 
opportunities are costly. Increasing these opportunities requires additional faculty lines and 
incentives for current faculty to engage in these experiences above and beyond their standard 
workload. Given the number of faculty in HSS has been reduced, it is surprising that the one-on-
one work with students has not. Programs are doing more with less. 

Impact of Changes: While independent enrollments are not yet compensated (we are still 
advocating), HSS has increased the offerings in "highly personalized educational experiences" in 
all areas except internships over the last 5 years. The new measure of raising funds to support 
student internships and research experiences has provided a baseline for the 2019-2020 
assessment cycle, and a target has been set at $4500 through the Give to What You Love 
campaign to enhance the support that HSS distributes for student internships. 

Outcome 2- HSS students develop global awareness by participating in study abroad programs. 

Approximately 13% of HSS students study abroad during the 2018-2019 assessment cycle, up 
from 11% in previous years. In addition, 38% of students have studied abroad prior to graduation, 
which is also an increasing number from previous years. 
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Evidence-Based Changes: Each year data from the past 5 years are used to set new targets for 
the following year. HSS students are developing global awareness by participating in study 
abroad programs. Over the last 5 years, HSS allocated some funds toward summer study abroad 
scholarships. Without additional scholarships it is difficult to increase participation in the study 
abroad programs. While ideally students would have a full semester experience abroad, 
increasing the shorter summer and spring break programs with adjusted tuition rates for out-of -
state students should increase opportunities for students to expand their global awareness. 

Impact of Changes: Both students studying abroad annually and upon graduation have increased 
over the 2018-2019 assessment cycle. This trend is not only noteworthy but important to maintain 
in order to demonstrate strength in this area/outcome. The data suggests that HSS Faculty are 
offering additional study abroad courses, but more importantly, the funds that HSS has made 
available for student study abroad has made an impact on the number of students able to gain a 
global experience. The 2019-2020 planned change for this outcome (based on assessment results) 
includes trying to raise additional funds for study abroad as well as to increasing the target for 
study abroad experience upon graduation. 

Outcome 3 - To help students acquire depth of knowledge and competence in at least one 
academic discipline. 

Over the last 5 years HSS majors have fluctuated annually between 2600 and 2200 with between 
800 and 600 students graduating annually; the 2018-2019 assessment cycle revealed a slight 
increase in majors from 2266 to 2295 Graduates have declined from 807 to 571 since 2014, but 
are on the rise based on the results from the 2018-2019 assessment cycle, which revealed a gain 
in graduates from 571 to 633.  

Evidence-Based Changes: Each year data from the past 5 years are used to set new targets for 
the following year. Individual programs have increased their recruiting but, it appears HSS is 
experiencing a nationwide trend shifting majors to Business Schools.  

Impact of Changes: Enhanced recruiting measures have, and should continue to, reverse the 
declining trend in majors. HSS (as a school) now participates in new student orientation, campus 
tours and TGIF programming in admissions in an effort to share the HSS story and increase 
school visibility. HSS has also developed several different social media strategies to increase the 
branding and visibility of the school and highlight the fantastic work of HSS faculty, staff and 
students. Finally, HSS leadership (interim) are also serving as mentors in the SPECTRA 
program, developing an HSS ambassadors student leadership program, and discussing specific 
diversity initiatives to improve recruitment and retainment numbers. 

Outcome 4- HSS students are trained in the method of scholarly inquiry and research. 

Although enrollments over the last 5 years have revealed a slow and steady decline in methods 
training, the 2018-2019 assessment cycle showed a significant increase to 116% HSS majors 
enrolled annually from 94%.  This is probably high given students may enroll in more than one 
course per year, so a better measure of methods training comes from the graduation data. This has 
dropped from 94% to 84% over a 5 year period, but still shows that most majors require some 
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sort of methods training. HSS would like all graduates to have a research-based experience, so a 
focus on quality methods training remains. 

Evidence-Based Changes: Each year data from the past 5 years are used to set new targets for 
the following year. Given the high percentage annually and upon graduation of HSS majors 
receiving methods training appropriate to their discipline, HSS would like to focus on the quality 
not quantity of research-based experiences. Research methods training is not only limited by 
faculty availability, but also by access to state of the art lab and computer facilities as well as 
access to cutting-edge and contemporary scholarship. Current physical resources will rapidly 
become inadequate to provide our students with methods training to enter the workforce or 
continue their education in graduate school if resources continue to be cut. Updates to the Center 
for Social Science Research, increased student research and travel funding as well as 
comprehensive library/scholarship resources are just a few of the items that require attention in 
order to ensure quality methods training and research experiences. 

Impact of Changes: As mentioned, HSS faculty are doing more with less. Over the last 4 years 
graduating HSS majors with a research experience has remained fairly steady falling somewhere 
between 83% and 87% each year (see data above). While some students receive this experience 
in a research methods course or lab, others have this experience one-on-one in a highly 
personalized educational experience. HSS will try to continue this trend of offering students a 
rich and meaningful research experience that expands the student portfolio. 

Outcome 5 – To honor the college’s commitment to social responsibilities, the HSS faculty and 
students engage in collaborations with diverse communities (local, regional/state, national, 
global) for the mutually beneficial exchange of knowledge and resources in a context of 
partnership and reciprocity. 

Over the last 5 years HSS faculty (95%) have given of their time and expertise to the community. 
Students (8%) regularly participate in both paid and unpaid internships. 

Evidence-Based Changes: Each year, data from the past 5 years are used to set new targets for 
the following year. Since targets were exceeded for both measures over the past assessment 
cycle, HSS faculty and students engage in collaborations with diverse communities (local, 
regional/state, national, global) for the mutually beneficial exchange of knowledge and resources 
in a context of partnership and reciprocity. No changes are necessary, but the HSS dean and 
associate dean will discuss potentially adding a third measure for the assessment of this outcome, 
number of formalized community partnerships established through HSS, to help better assess the 
school's direct efforts and impact in this priority area. 

Impact of Changes: HSS continues to offer "highly personalized educational experiences", 
except the number of internships completed continues to decline at a slow but steady pace. 2018-
2019 changes addressed this decline with an increased effort to raise funds to support student 
internships, and 2019-2020 planned changes will continue to address the decline through an 
effort to establish formalized community partnerships for internships and other experiential 
learning opportunities. 
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Communication BA/Minor 
As this is only the second year of a new method of performing assessment, evidence based 
changes have not yet born fruit in the form of student achievement or program improvement. The 
data have consistently shown that students in COMM 281 are much more likely to reach 
performance based targets (measure 1) than are students in COMM 481. To be clear, the targets 
are much higher for students in COMM 481 (performing at the Capstone level of the rubric rather 
than the Milestone 1/2 level). However, the students in the upper level course, while showing 
improvement over those in the lower level course, do not attain the Capstone level at the targeted 
percentage. The faculty will discuss ways to increase the students' proficiency as they progress 
through the major. 

 

Crime, Law & Society Minor 
 

 

English BA/Minor 
 

 

Creative Writing 
Our 2018-2019 assessment results were an improvement overall from our 2017-2018 results.  For 
example, students were better able to identify “at least three creative works and/or authors that 
have influenced the student’s creative work this semester” in their cover letters, up from 59% in 
2017-2018 to 65% in 2018-2019, although that result still fails to meet the goal of 
70%.  Assessment may have had a role in improving that number, helping to make us more aware 
to stress the relationship between the creative works/authors we read all semester and the ways 
those works and authors inform students’ written work.  (I know I am more in the habit of asking 
this question directly to students, in office meetings or in class, sort of preparing students for this 
question later on the survey and cover letter.)  Going forward, we will try to refine the question 
so that we meet our goal.  We will continue to stress the connection between reading creative 
works and writing creative works. 

 

Writing, Rhetoric and Publication Minor 
This is an assessment of the first year of the program. 

 

History BA/Minor 
The department is pleased with the overhaul of our assessment process that we instituted in the 
2015-2016 assessment cycle, which introduced new student learning outcomes and new rubrics 
focusing on more sophisticated critical thinking and writing skills than our earlier assessment. 

Now that we can see more clearly what we accomplish with our students, we have become more 
sensitive to the issue of students who drop our assessment courses and thus are not included in 
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the assessment process---and who often drop the major.  The result of considerable department 
deliberation is that we have decided to dedicate 2019-2020 to a systematic review of our 
undergraduate program, which will include a study of best practices at other institutions, surveys 
of our students and alumni, and open debate about whether we are giving our students the best 
possible preparation for their likely future careers. 

 

Irish and Irish American Studies Minor 
Assessment of IIAS 201 was meant to help modify that course until a syllabus could be 
established that best addressed the SLOs of the course. This is now the third year in a cycle of 
data collection and analysis; and course revisions.  The latest assessment of interdisciplinary 
competence and foundational historical knowledge in IIAS 201 indicates that the design of this 
course has achieved the course's SLOs, and so it seems appropriate to declare this particular 
assessment cycle to be complete. The assessment Plan for 2019-2020 will move on to another 
aspect of the IIAS minor. 

The assessment of student improvement in intercultural competencies through study abroad 
remain problematic and require further development of instruments (Measure 1) and the delivery 
of instruments (Measure 2).  The assessment Plan for 2019-2020 will reflect the changes 
indicated by poor data collection in 2018-2019. 

 
Philosophy BA/Minor 
This year's results are distinctive, with a modest improvement in the knowledge of the history of 
philosophy, significant improvement in performance in PHIL 120, and a catastrophic drop in the 
scores for writing in the senior seminars (PHIL 450 and PPLW 400). It would be imprudent to 
draw firm conclusions from one set of data, particularly when our cohort of majors is so strong. 
But the writing results certainly give us pause, and we will need to talk about our expectations for 
senior seminar papers, what we are doing in intermediate and advanced classes to prepare 
students for the senior seminar, and how we teach the students we currently have, when the 
quality of the overall student body seems to have declined. All of this will be part of the 
curricular review we are undertaking this year. 

 

Political Science BA/Minor 
The biggest changes that have come about as a result of assessment have been discussions about 
the best way for our department to approach assessment and the collective agreement about the 
goals for students in the capstone seminar. These have been good conversations, although they 
have not resulted in any concrete changes to our program.  At this point there is clearly 
frustration with the assessment of capstone papers as the best vehicle to capture student learning 
at the end of the major. Additionally. the rubric used for the assessment of capstone papers does 
not reflect the way in which all who teach capstone approach their capstone papers. We have had 
good discussions about the various kinds of research done within political science as a discipline 
(and our program also includes geography within the study of politics). Our plan is to be more 
systematic this year in setting out clear proposals that will follow from these discussions on 
capstone. 
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Ideally, we would find a way to assess student learning in our program in a way that is both 
manageable and meaningful. At this point, assessment is largely an exercise and does not reveal 
very much about trends in student learning in our program. 

 

Geography Minor 
For the core introductory course, we are meeting our targets in student performance in 
exams.  The same can be said for measure #2 in Fall 2018.  The low N in spring 2019 is 
problematic, but measure #2 then is less than 60% and, thus, it will be important to track that 
carefully over 2019-20.  

 

Psychology BA/Minor 
For the B.A. major in Psychology, four SLOs were assessed and analyzed for student 
proficiency in the areas of (1) communication effectiveness, (2a and 2b) application of 
research methodology, and (3) demonstration of statistical understanding. This was 
accomplished via the use of SLO1, SLO2A, SLO2B, and SLO3. 

SLO1: Communication Effectiveness: 

Assessment of SLO1 was accomplished by analyzing student understanding of 
American Psychological Association (APA) formatting requirements (measure #1) and 
written communication effectiveness (measure #2) in upper-elective Psychology courses 
(PSYC351 and above).  This was accomplished by assessing student research 
proposals on topics of the student’s choosing using a newly-created assessment 
rubric.  This assessment was conducted by combining student responses from the 
Spring 2018 and Fall 2018 semesters.  Minimum target performance was set at 70%. 

Measure #1 – Formatting & Organization:  Student research proposals were 
evaluated based upon APA style formatting requirements.  This included proper 
formatting of: Title Page (6 points), Abstract (4 points), Introduction (2 points), Method (3 
points), Discussion (2 points), and References (11 points). 

Performance Target: Minimum target performance was set at (or above) 70%. 

Spring and Fall 2018: Two (2) PSYC351+ courses met the requirements for the SLO1 
measure #1 assessment.   Overall performance of students (N = 38) was 74% (20.7 out 
of 28 possible points).  The performance on this measure exceeded our target 
performance of 70% for psychology students. 

  

Measure #2 – Logical Arguments and Writing Clarity: Student research proposals 
were evaluated based upon clarity of writing and logical thought.  This assessment was 
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based on a rating scale between 0 – 3 (0 = Absent, 1= Some discussion present, 2 = 
Discussion mostly present, and 3 = Discussion complete).  

Performance Target: Minimum target performance was set at (or above) 70%. 

Spring and Fall 2018: Two (2) PSYC351+ courses met the requirements for the SLO1 
measure #2 assessment.  Overall performance of students (N = 38) was 81% (16.9 out 
of 21 possible points).  The overall performance on this measure exceeded our target 
performance of 70% for psychology students.   

SLO1 Conclusions: 

Our target (70%) was met for Measure #1 (74%; N=38), and Measure #2 (81%; N=38).   

Strategy for 2019-2020: The Assessment Committee will continue to evaluate the 
PSYC351+ assessment rubric and collect more data throughout 2019-2020.  The 
Assessment Committee is currently evaluating strategies to increase the sample size for 
this assessment.    

  

SLO2A: Application of Research Methodology 

Assessment of SLO2A was accomplished by analyzing student responses on a 
Research Experience Questionnaire (measure #1) and student understanding of 
research methodology and results from assigned empirical journal articles (measure 
#2).  This assessment was conducted in the Fall 2018 semester. 

Measure #1: PSYC103 students took a Research Experience Questionnaire that was 
designed to assess student participation and interpretation of their research experience 
(which included participation in empirical research conducted at the College of 
Charleston, evaluation of assigned empirical research articles, or a combination of both), 
their confidence in understanding research methodology and statistical analyses, and 
their likelihood of wanting to work in a psychology research lab in the future.  

Performance Target: Minimum target performance for the reported level of research 
understanding and confidence was set at or above the midpoint (4) on the scale.  

The data for Measure #1 for PSYC majors and/or minors (N = 17) were as follows: 

Fall 2018: Approximately 10% of students were randomly sampled from all Fall 2018 
PSYC103 courses.  The data were analyzed separately for PSYC majors/minors (N=17) 
and non-majors (N=33).    

PSYC Majors/Minors (N=17) 
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Usefulness of empirical research participation = 5.0 (out of 7) 

Understanding of research methodology following empirical research participation = 5.29 (out of 
7) 

Understanding of statistics following empirical research participation = 5.0 (out of 7) 

Usefulness of empirical journal article review = 4.74 (out of 7) 

Understanding of research methodology following empirical journal article review = 4.95 (out of 
7) 

Understanding of statistics following empirical journal article review = 4.84 (out of 7) 

Likelihood in participating in a psychology research lab in the future = 7.81 (out of 9) 

For psychology majors and minors, we met our performance target of mid-point (a 
score of 4 or higher out of 7) for 7 (out of 7) measures.   

Non-Majors (N=33) 

Usefulness of empirical research participation = 3.76 (out of 7) 

Understanding of research methodology following empirical research participation = 4.37 (out of 
7) 

Understanding of statistics following empirical research participation = 4.14 (out of 7) 

Usefulness of empirical journal article review = 4.22 (out of 7) 

Understanding of research methodology following empirical journal article review = 4.60 (out of 
7) 

Understanding of statistics following empirical journal article review = 4.07 (out of 7) 

Likelihood in participating in a psychology research lab in the future = 3.63 (out of 9) 

  

For non-majors, we met our performance target of mid-point (a score of 4 or 
higher out of 7) for 5 (out of 7) measures.   

Measure #1 Conclusions: 

The data from Fall 2018 are improved when compared to the data from Fall 2017.  For Fall 
2017, PSYC Majors exceeded the performance benchmark in 6 of 7 categories while the Fall 
2018 PSYC Majors exceeded the benchmarks in all 7 categories.  Similarly, for Fall 2017, non-
majors exceeded the benchmarks for 4 of 7 categories while the 2018 non-majors exceeded the 
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benchmarks in 5 of 7 categories.  The assessment of PSYC103 student's research experience 
will continue in 2019-2020. 

Measure #2: PSYC103 instructors were asked to randomly select 10 journal review 
article response sheets (N = 69) for evaluation by the assessment committee in terms of 
1) the accuracy of their reporting of research methodology and 2) their accuracy of 
reporting research findings on a scale of 0 - 2 (0 = incorrect/missing, 1 = mostly correct, 
2 = answer is complete and correct).   

Performance Target: A performance target at or above 70 percent on average for each 
question was established for Measure #2. Information regarding majors/minors and non-
majors was not available. 

The data for Measure #2 was taken in the Fall 2018 (N = 69) semester and were as 
follows: 

Fall 2018: 

Overall understanding of research methods: 

55% of the artifacts achieved a score of 2 (complete and correct) on the research 
methods assessment portion.  However, when one includes artifacts that were scored as 
either a 1 (mostly correct) or 2 (complete and correct), then 93.2% of the artifacts 
accomplished this. 

Overall understanding of research findings: 

Similarly, for measure #2 only 60.8% of the artifacts achieved a score of 2 (complete 
and correct) on the research findings assessment portion.  However, when one includes 
artifacts that were scored as either a 1 (mostly correct) or 2 (complete and correct), then 
95.6% of the artifacts accomplished this. 

Measure #2 Conclusions: 

Because this assessment was modified in Fall 2018, no previous data exists to which we can 
compare our results.  This assessment will continue in 2019-2020. 

Overall conclusions for SLO2A: 

We were able to meet our target performance levels for all of Measure #1 (7 out of 7 
targets met for majors/minors) and, as a department, we were pleased with this 
outcome.  We did not meet our performance expectation for Measure #2 for either 
category (Methods = 55.0%; Results = 60.8%), The Assessment Committee will collect 
more data throughout 2019-2020 to determine if any other changes are needed for this 
assessment.   
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SLO2B: Application of Research Methodology 

Assessment of SLO2B was accomplished by analyzing student responses on a 
standardized General Education Assessment question on research methodology.  This 
assessment was conducted in the Spring and Fall 2018 semesters.  

Measure #1 - Identification of Core Research Concepts: All PSYC103 students complete the 
General Education Assessment requirement. Those not used by the Gen Ed Committee will be 
used for departmental assessment. Students' ability to identify or justify relevant 
theories/models/concepts will be assessed using the established Gen Ed Rubric. 
 
This will be assessed with the following three questions: 
(1) Identify whether these data represent a positive or negative correlation. 
(2) Identify which variable could be manipulated and describe how you might manipulate this 
variable. 
(3) Identify the dependent variable in your experimental study and describe how you might 
operationally define this variable so that it could be measured. 

Performance Target: Student's average performance will be at or above 70 percent. 

Results from Spring and Fall 2018: The population size for the spring 2018 semester was 257 
students and 414 students for the fall 2018 semester yielding a total of 671 students for the 2018 
assessment year.  A random sample of (approximately) 10% of the response forms was taken 
that yielded 78 forms.  As such, the sample size for this measure is 78 (N = 78).  Of the 78 
artifacts assessed, the average score for Measure #1 was 2.48 (out of 4.0) yielding a 62.2% 
performance criterion. This level of performance did not meet our benchmark performance 
criteria of 70%. 

 
Measure #2 - Explanation and Application of Core Research Concepts: All PSYC103 
students complete the General Education Assessment requirement. Those not used by the Gen 
Ed Committee will be used for departmental assessment. Students' ability to describe and apply 
relevant theories/models/concepts will be assessed using the established Gen Ed Rubric. 
 
This will be assessed with the following four questions: 
Describe/Explain 
(1) Explain the relationship between children's viewing of violent television programming and 
aggressive behavior that is represented by this figure. 
(2) We cannot make causal inferences about relationships between variables from a non-
experimental (or correlational) study. Describe several reasons why, in general, we cannot 
determine why one variable causes the other variable with data of this type. 
Apply 
(3) Based on this figure, can we predict a child’s aggressive behavior with perfect accuracy if we 
know how many hours of violent TV he or she watched? Why or why not? 
(4) How would you design an experiment on this topic involving two groups of children to 
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determine cause and effect?  Specifically describe any necessary procedures to follow in the 
creation of groups. 

Performance Target: Student's average performance will be at or above 70 percent. 

Results from Spring and Fall 2018: The population size for the spring 2018 semester was 257 
students and 414 students for the fall 2018 semester yielding a total of 671 students for the 2018 
assessment year.  A random sample of (approximately) 10% of the response forms was taken 
that yielded 78 forms.  As such, the sample size for this measure is 78 (N = 78).  For 
the explanation component, the average score was 2.66 (out of 4.0) yielding a 66.5% 
performance criterion. This level of performance did not meet our benchmark performance 
criteria of 70%. 

For the application component, the average score was 2.31 (out of 4.0) yielding a 57.7% 
performance level.  This level of performance did not meet our benchmark performance criteria 
of 70%. 

SLO2B Conclusions: 

The results for the Spring and Fall 2018 assessment period represent a decrease in average 
performance for all three of the assessed measures when compared to the 2017 assessment 
period.  Nevertheless, the results from the current assessment (roughly) mirror the results of the 
college wide gen ed assessment, indicating that psychology students are on-par with students 
from other departments.  We will continue to monitor this measure in 2019 to ascertain whether 
the current year’s decrease in performance is anomalous or whether it continues in future 
semesters. 

Strategy for 2019-2020: The Assessment Committee is currently (2019-2020) considering 
minor modifications to the Psychology department Gen Ed signature assignment with the goal of 
making the questions clearer.  Any proposed changes will be presented to the department for 
approval. If changes are made we will compare the pre- and post-change data to determine 
whether the modified signature assignment achieves its goal of improved performance.  As 
such, we will continue to monitor this measure in 2019-2020. 

SLO3: Data Analysis and Interpretation 

Assessment of SLO3 was accomplished by analyzing student responses to a 
standardized statistics quiz.  Specifically, sections of PSYC211 (Statistics) and 
PSYC250 (Combined Statistics/Research Methods) were administered a 10-item 
assessment designed to measure overall student understanding of (1) basic statistical 
concepts and (2) basic statistical results and (3) application of commonly used analytical 
procedures.  The students were assessed at the beginning of the semester (pre-test) 
and again at the end of the semester (post-test).   

Measure #1 - Overall Understanding of Statistics: All sections of PSYC211 (Statistics) and 
PSYC250 (Combined Statistics/Research Methods) were administered a 10-item assessment 
designed to measure overall student understanding of (1) basic statistical concepts and (2) basic 
statistical results and (3) application of commonly used analytical procedures.   
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Performance Target:  We expected students to show significant improvement between the pre-
test and the post-test.  Furthermore, our overall performance target for the post-test will be equal 
to (or above) 70 percent correct. 

Results from Fall 2018:Analysis of overall understanding of statistical concepts revealed a 
significant increase in performance during the end-of-semester (i.e., post-test) assessment when 
compared to the beginning-of-the-semester (i.e., pre-test) assessment.  However, the end-of-the 
semester measure of overall performance of 58.4% did not reach our benchmark performance 
criteria of 70%.  

Measure #2 - Statistical Procedures and Data Interpretation: All sections of PSYC211 
(Statistics) and PSYC250 (Combined Statistics/Research Methods) were administered a 10-item 
assessment designed to measure student understanding of (1) basic statistical concepts and (2) 
basic statistical results and (3) application of commonly used analytical procedures. Questions 
#1, 3, and 9 assess student understanding of statistical procedures while questions #5, 7, and 
10 assess data interpretation.   

Performance Target:  We expect students to show mastery of these two assessment 
categories.  Our overall performance target for the post-test will be equal to (or above) 70 
percent correct for each category (statistical procedures and data interpretation). 

Results from Fall 2018:Analysis of statistical procedures and data interpretation revealed 
increases in performance during the end-of-semester (i.e., post-test) assessment when 
compared to the beginning-of-the-semester assessment. For the statistical procedures 
assessment, performance improved from 35.2% (pre-test) to 51% (post-test).  For the data 
interpretation analysis, performance improved from 40.9% (pre-test) to 52.3% (post-
test).  Neither measure reached our performance benchmark of 70% by the end of the semester 
(51% and 52.3% for statistical procedure and data interpretation assessments, respectively).   

  

SLO3 Conclusions: 

Based on data collected in Fall 2018, neither of the end-of-semester (post-test) results 
for Measure #1 (58.4%) or Measure #2 (51% and 52.3%) met the established 
performance benchmark of 70%.  Since the assessment of PSYC211 and PSYC250 
began in Fall 2018, we will continue assessing PSYC211 and PSYC250 data throughout 
2019-2020 to determine if the failure to meet our established benchmarks reflects a 
reliable pattern.   

For the B.A. major in Psychology, four (4) SLOs were assessed and analyzed for 
student proficiency in the areas of (1) communication effectiveness, (2a and 2b) 
application of research methodology, (3) demonstration of statistical understanding, and 
(4) sociocultural and international awareness. This was accomplished via the use of 
SLO1, SLO2A, SLO2B, SLO3, and SLO4. Due to cancellations arising from the COVID-
19 pandemic, some of the assessment goals were not met for the current assessment 
period. 
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SLO1: Communication Effectiveness: 

Evaluation of Learning Outcome #1 (Effective Communication) is performed by 
collecting research proposals from PSYC351+ courses to assess the student’s ability to 
(Measure #1) adhere to APA formatting rules and (Measure #2) develop logical 
arguments and convey them clearly in writing.  For the current evaluation period (Spring 
and Fall 2019) the plan was to continue collecting data using this assessment 
method.  However, none of the PSYC351+ courses utilized a research proposal during 
the assessment period.  As such, there was no data to analyze. 

Spring and Fall 2019: No data available due to low faculty use of research proposal.  

SLO1 Conclusions and Plans for 2020-2021: The Assessment Committee will discuss 
options for future assessment of Learning Outcome #1 during the 2020-2021 academic 
year to increase participation in this learning outcome.   

SLO2A: Application of Research Methodology 

Assessment of SLO2A was accomplished by analyzing student responses on a 
Research Experience Questionnaire (measure #1) and student understanding of 
research methodology and results from assigned empirical journal articles (measure 
#2).  This assessment was conducted in the Spring and Fall 2019 semesters. 

PSYC103 Research Questionnaire and Article Review 

SLO2A Measure #1: PSYC103 students took a “Research Experience Questionnaire” 
that was designed to assess their participation and interpretation of their research 
experience (which included participation in empirical research conducted at the College 
of Charleston, evaluation of assigned empirical research articles, or a combination of 
both), their confidence in understanding research methodology and statistical analyses, 
and their likelihood of wanting to work in a psychology research lab in the future. A Likert 
scale (1 - 7) was used for this assessment. The specific measures included assessment 
of: 

(1) Usefulness of empirical research participation 

(2) understanding of research methodology following empirical research participation 

(3) understanding of statistics following empirical research participation 

(4) usefulness of empirical journal article review 

(5) understanding of research methodology following empirical journal article review 

(6) understanding of statistics following empirical journal article review 
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(7) likelihood in participating in a psychology research lab in the future. 

Performance Target: An average reported level of understanding and confidence 
above the midpoint (4) on the scale.  

Spring 2019: Eleven (11) PSYC103 courses were offered during the spring 2019 
semester.  Three of these sections were conducted online and were excluded from the 
assessment process, leaving eight (8) sections.   

Spring 2019 Population size (N) = 236; Sample size for Measure #1 (n; based on 10% 
random sample) = 27 

PSYC Majors/Minors 

       

Research 
Participant 

  Article 
Review 

   

Useful Methods Statistics Useful Methods Statistics Involved 
4.00 5.00 4.00 5.67 6.00 5.33 6.00 

Measure #1 Results for Majors/Minors for Spring 2019: For psychology majors and 
minors, the performance target of 4.0 (or higher) was met for all seven measures.   

Non-Majors 

Research 
Participant 

  Article 
Review 

   

Useful Methods Statistics Useful Methods Statistics Involved 
3.31 3.85 3.62 3.58 3.83 4.25 3.71 

Measure #1 Results for Non-Majors for Spring 2019: For non-majors, the 
performance target of 4.0 (or higher) was met for one out of seven measures.   

Measure #1 Conclusions from Spring 2019: The differential outcome in meeting our 
performance target of 4.0 (or higher) between majors/minors (7 out of 7 targets met) and 
non-majors (1 out of 7 targets met) is unsurprising given the emphasis that is placed on 
research in the field of psychology and the increased likelihood that psychology students 
would be interested in research and this assumption was supported by data from the 
current survey. The assessment of PSYC103 student's research experience will 
continue in 2020-2021. 
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Fall 2019: Data were scheduled to be analyzed in Spring 2020 semester, but this 
was prevented because of the COVID-19 disruption. 

  

SLO2A Measure #2: PSYC103 instructors were asked to randomly select 10 journal 
review article response sheets for evaluation by the assessment committee in terms of 
1) the accuracy of their reporting of research methodology and 2) their accuracy of 
reporting research findings on a scale of 0 - 2 (0 = incorrect/missing, 1 = mostly correct, 
2 = answer is complete and correct).    

Two broad categories were assessed for this measure that included (1) an 
understanding of research methods, and (2) an understanding of research findings. The 
assessment of research methods was accomplished via the answers to questions 3 – 5 
on the article review form.  The assessment of research findings was accomplished via 
the answer to question 6 on the article review form.    

The specific questions from Measure #2 are as follows: 

Methods Assessment: 

3) What variables were being studied? How were they measured or manipulated? 

4) Main hypothesis (why was the study conducted? What questions did the investigators 
examine)? 

5) Procedures employed (Briefly describe what was done in the study. What was 
measured? Were any variables manipulated?) 

Results Assessment: 

6) Main findings (What were the results or conclusions of the study? What are the 
implications of these results for the problem or issue that was being investigated?). 

Performance Target: A performance target at or above 70 percent on average for each 
category (Methods and Results) was established for Measure #2. Information regarding 
majors/minors and non-majors was not available. 

Spring 2019: Eleven (11) PSYC103 courses were offered during the spring 2019 
semester.  Three of these sections were conducted online and were excluded from the 
assessment process, leaving eight (8) sections.   

Spring 2019 Population size (N) = 236; Sample size for Measure #2 (n; based on 10% 
random sample) = 27 

 Methods    Results  
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 Q3 Q4 Q5  Q6  

0 = Not answered or 
incorrect 15% 7% 11%  11%  

1 = partially correct 41% 52% 37%  48%  

2 = correct and 
complete 44% 41% 52% Overall 

Avg. 41% Overall 
Avg. 

1 or 2 85% 93% 89% 89%  89% 89% 
       

Sum of Responses 35 36 38  35  

Highest Possible Total 54 54 54 Overall 
Avg. 54 Overall 

Avg. 
Overall Performance 65% 67% 70% 67% 65% 65% 

Summary of research methods assessment: 

Overall performance for the Methods measure (i.e., the average of all scores) was 67%, 
which did not meet our 70% target.  Broken down by question, 44% of the artifacts 
achieved a score of 2 (complete and correct) on the research methods assessment 
portion that included question 3 (44% scoring “2”), question 4 (41% scoring “2”) and 
question 5 (52% scoring “2”).  However, when one includes artifacts that were scored as 
either a 1 (mostly correct) or 2 (complete and correct), then 89% of the artifacts 
accomplished this. 

Summary of research findings assessment: 

Overall performance for the Results measure (i.e., the average of all scores) was 65%, 
which did not meet our 70% target. Similarly, only 41% of the artifacts achieved a score 
of 2 (complete and correct) on the research findings assessment portion (Question 
6).  However, when one includes artifacts that were scored as either a 1 (mostly correct) 
or 2 (complete and correct), then 89% of the artifacts accomplished this. 

We were able to meet our target performance levels for most of Measure #1 (6 out of 7 
targets met for majors/minors) and, as a department, we were pleased with this 
outcome.  We did not meet our performance expectation for Measure #2 for either 
category (Methods = 55.0%; Results = 60.8%). The Assessment Committee will collect 
more data throughout 2020-2021 to determine if any other changes are needed for this 
assessment.   

Fall 2019: Data were scheduled to be analyzed in Spring 2020 semester, but this 
was prevented because of the COVID-19 disruption. 

SLO2A Strategy for 2020-2021: This measure is part of an important focus for the 
Psychology department.  Therefore, the Assessment Committee will continue to monitor 
this measure in 2020-2021 and use the transition to online/hybrid courses as an 
opportunity to compare outcomes from online versions of PSYC103 with in-person 
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PSYC103 courses to determine whether online coursework continues to meet the 
research expectations of our department. 

  

SLO2B: Application of Research Methodology 

Assessment of SLO2B was accomplished by analyzing student responses on a 
standardized General Education Assessment question on research methodology.  This 
assessment was conducted in the Spring and Fall 2019 semesters. 

Measure #1: Identification of core research concepts 
The Gen Ed assessment was analyzed using the following three questions: 
(1) Identify whether these data represent a positive or negative correlation. 
(2) Identify which variable could be manipulated and describe how you might manipulate 
this variable. 
(3) Identify the dependent variable in your experimental study and describe how you 
might operationally define this variable so that it could be measured. 

Performance Target: Student's average performance will be at or above 70 percent. 

Measure #2: Explaining and applying core research concepts 

The Gen Ed assessment was analyzed using the following questions: 
Explain 
(1) Explain the relationship between children's viewing of violent television programming 
and aggressive behavior that is represented by this figure. 
(2) We cannot make causal inferences about relationships between variables from a 
non-experimental (or correlational) study. Describe several reasons why, in general, we 
cannot determine why one variable causes the other variable with data of this type. 
Apply 
(3) Based on this figure, can we predict a child’s aggressive behavior with perfect 
accuracy if we know how many hours of violent TV he or she watched? Why or why not? 
(4) How would you design an experiment on this topic involving two groups of children to 
determine cause and effect?  Specifically describe any necessary procedures to follow 
in the creation of groups. 

Performance Target: Student's average performance will be at or above 70 percent. 

Results from Spring and Fall 2019: Data from spring and fall 2019 were scheduled to 
be analyzed in Spring 2020 semester, but this was prevented because of the COVID-19 
disruption. As such, no data are available for this SLO. 

SLO2B Strategy for 2020-2021: The Assessment Committee recently made minor 
modifications to the Psychology department Gen Ed signature assignment with the goal 
of making the questions clearer and enhancing learning outcomes.  The COVID 
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disruption prevented our committee from assessing these changes.  We will continue to 
monitor this measure in 2020-2021 to assess the effectiveness of the wording changes. 

  

SLO3: Data Analysis and Interpretation 

Assessment of SLO3 was accomplished by analyzing student responses to a 
standardized statistics quiz.  Specifically, sections of PSYC211 (Statistics) and 
PSYC250 (Combined Statistics/Research Methods) were administered a 10-item 
assessment designed to measure overall student understanding of (1) basic statistical 
concepts and (2) basic statistical results and (3) application of commonly used analytical 
procedures.  The students were assessed at the beginning of the semester (pre-test) 
and again at the end of the semester (post-test).   

Spring 2019 Population size (N) = 106; Sample size (n) pre-test = 106, post-test = 91 

Fall 2019 Population size(N) = 108; Sample size (n) pre-test = 72, post-test = 82 

Measure #1 - Overall Understanding of Statistics: All sections of PSYC211 
(Statistics) and PSYC250 (Combined Statistics/Research Methods) were administered a 
10-item assessment designed to measure overall student understanding of (1) basic 
statistical concepts and (2) basic statistical results and (3) application of commonly used 
analytical procedures.   

Performance Target:  We expected students to show improvement between the pre-test 
and the post-test.  Furthermore, our overall performance target for the post-test will be 
equal to (or above) 70 percent correct. 

Spring 2019: 

Spring 2019 Pre Post 
Overall 
Performance 42.8% 63.6% 

 Procedures 28.6% 58.0% 
Interpretation 33.9% 52.0% 

Overall Performance (Measure #1) Results from Spring 2019: Analysis of overall 
understanding of statistical concepts (depicted in yellow in the data tables) revealed a 
significant increase in performance during the end-of-semester (i.e., post-test) 
assessment when compared to the beginning-of-the-semester (i.e., pre-test) 
assessment.  Pre-test overall performance was 42.8% and post-test overall performance 
was 63.6%.  But, the end-of-the semester measure of overall performance of 63.6% did 
not reach our benchmark performance criteria of 70%.  
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Fall 2019: 

Fall 2019 Pre Post 
Overall 
Performance 38.2% 62.2% 

Procedures 30.5% 58.0% 
Interpretation 29.0% 52.0% 

  

Overall Performance (Measure #1) Results from Fall 2019: Analysis of overall 
understanding of statistical concepts (depicted in yellow in the data tables) revealed a 
significant increase in performance during the end-of-semester (i.e., post-test) 
assessment when compared to the beginning-of-the-semester (i.e., pre-test) 
assessment.  Pre-test overall performance was 38.2% and post-test overall performance 
was 62.2%.  The end-of-the semester measure of overall performance of 62.2% did not 
reach our benchmark performance criteria of 70%.  

Measure #2 - Statistical Procedures and Data Interpretation: All sections 
of PSYC211 (Statistics) and PSYC250 (Combined Statistics/Research Methods) were 
administered a 10-item assessment designed to measure student understanding of (1) 
basic statistical concepts and (2) basic statistical results and (3) application of commonly 
used analytical procedures. Questions #1, 3, and 9 assess student understanding 
of statistical procedures while questions #5, 7, and 10 assess data interpretation.   

Performance Target:  We expect students to show mastery of these two assessment 
categories.  Our overall performance target for the post-test will be equal to (or above) 
70 percent correct for each category (statistical procedures and data interpretation). 

Procedures and Interpretation (Measure #2) Results from Spring 2019: Analysis of 
statistical procedures and data interpretation (depicted in blue in the data tables) 
revealed increases in performance during the end-of-semester (i.e., post-test) 
assessment when compared to the beginning-of-the-semester assessment. For the 
statistical procedures assessment, performance improved from 28.6% (pre-test) to 
58% (post-test).  For the data interpretation analysis, performance improved from 
33.9% (pre-test) to 52% (post-test).  Neither measure reached our performance 
benchmark of 70% by the end of the semester (58% and 52% for statistical procedure 
and data interpretation assessments, respectively).   

Procedures and Interpretation (Measure #2) Results from Fall 2019: Analysis of 
statistical procedures and data interpretation (depicted in blue in the data tables) 
revealed increases in performance during the end-of-semester (i.e., post-test) 
assessment when compared to the beginning-of-the-semester assessment. For the 
statistical procedures assessment, performance improved from 30.5% (pre-test) to 
58% (post-test).  For the data interpretation analysis, performance improved from 
28.9% (pre-test) to 52% (post-test).  Neither measure reached our performance 
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benchmark of 70% by the end of the semester (58% and 52% for statistical procedure 
and data interpretation assessments, respectively).   

SLO3 Conclusions and Strategy for 2020-2021: 

While within-semester (pre-test vs. post-test) increases were observed for all measures, 
the end of semester performance for Spring 2019 and Fall 2019 semesters did not meet 
the benchmark of 70% for either measure (Measure #1 or Measure #2). The 
Assessment Committee will continue to assess these measures in 2020-2021 and will 
reach out to faculty who teach PSYC211/PSYC250 to remind students of resources that 
are available to assist them with these courses (e.g., Statistics tutoring, etc.). 
Furthermore, the Assessment Committee intends to use the Fall 2020 semester to 
evaluate differences between hybrid and online-only versions of PSYC211/PSYC250. 

SLO4: Sociocultural & International Awareness: Beginning in Fall 2019, students of 
PSYC223 (Social Psychology) and PSYC224 (Lifespan Development) were to be 
assessed at the beginning (pre-test) and end (post-test) of the semester on their 
understanding of each of these disciplines.  As part of these assessments, two 
questions were added that specifically assessed cultural differences.   

Measure #1 - Cross-Cultural Differences in Social Psychology: PSYC223 students will be 
evaluated twice per semester on their understanding of cross-cultural differences related to the 
study of Social Psychology.  This will be accomplished via two questions dedicated to assessing 
cross-cultural understanding. 

Performance Target: The benchmark performance target will be set at 70% for this measure. 

Measure #2 - Cross-Cultural Differences in Developmental Psychology (Lifespan Development): 
PSYC224 students will be evaluated twice per semester on their understanding of cross-cultural 
differences related to the study of Developmental Psychology.  This will be accomplished via two 
questions dedicated to assessing cross-cultural understanding. 

Performance Target: The benchmark performance target will be set at 70% for this measure. 

Results for Fall 2019: Data were scheduled to be analyzed in Spring 2020 semester, 
but this was prevented because of the COVID-19 disruption. 

SLO4 Strategy for 2020-2021: Due to our inability to evaluate this (new) SLO, our 
assessment committee intends to perform this assessment throughout the 2020-2021 
assessment period.   
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Psychology BS 
For the B.S. major in Psychology, four SLOs were assessed and analyzed for student 
proficiency in the areas of (1) communication effectiveness, (2a and 2b) application of 
research methodology, and (3) demonstration of statistical understanding. This was 
accomplished via the use of SLO1, SLO2A, SLO2B, and SLO3. 

SLO1: Communication Effectiveness: 

Assessment of SLO1 was accomplished by analyzing student understanding of 
American Psychological Association (APA) formatting requirements (measure #1) and 
written communication effectiveness (measure #2) in upper-elective Psychology courses 
(PSYC351 and above).  This was accomplished by assessing student research 
proposals on topics of the student’s choosing using a newly-created assessment 
rubric.  This assessment was conducted by combining student responses from the 
Spring 2018 and Fall 2018 semesters.  Minimum target performance was set at 70%. 

Measure #1 – Formatting & Organization:  Student research proposals were 
evaluated based upon APA style formatting requirements.  This included proper 
formatting of: Title Page (6 points), Abstract (4 points), Introduction (2 points), Method (3 
points), Discussion (2 points), and References (11 points). 

Performance Target: Minimum target performance was set at (or above) 70%. 

Spring and Fall 2018: Two (2) PSYC351+ courses met the requirements for the SLO1 
measure #1 assessment.   Overall performance of students (N = 38) was 74% (20.7 out 
of 28 possible points).  The performance on this measure exceeded our target 
performance of 70% for psychology students. 

  

Measure #2 – Logical Arguments and Writing Clarity: Student research proposals 
were evaluated based upon clarity of writing and logical thought.  This assessment was 
based on a rating scale between 0 – 3 (0 = Absent, 1= Some discussion present, 2 = 
Discussion mostly present, and 3 = Discussion complete).  

Performance Target: Minimum target performance was set at (or above) 70%. 

Spring and Fall 2018: Two (2) PSYC351+ courses met the requirements for the SLO1 
measure #2 assessment.  Overall performance of students (N = 38) was 81% (16.9 out 
of 21 possible points).  The overall performance on this measure exceeded our target 
performance of 70% for psychology students.   

SLO1 Conclusions: 

Our target (70%) was met for Measure #1 (74%; N=38), and Measure #2 (81%; N=38).   
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Strategy for 2019-2020: The Assessment Committee will continue to evaluate the 
PSYC351+ assessment rubric and collect more data throughout 2019-2020.  The 
Assessment Committee is currently evaluating strategies to increase the sample size for 
this assessment.    

  

SLO2A: Application of Research Methodology 

Assessment of SLO2A was accomplished by analyzing student responses on a 
Research Experience Questionnaire (measure #1) and student understanding of 
research methodology and results from assigned empirical journal articles (measure 
#2).  This assessment was conducted in the Fall 2018 semester. 

Measure #1: PSYC103 students took a Research Experience Questionnaire that was 
designed to assess student participation and interpretation of their research experience 
(which included participation in empirical research conducted at the College of 
Charleston, evaluation of assigned empirical research articles, or a combination of both), 
their confidence in understanding research methodology and statistical analyses, and 
their likelihood of wanting to work in a psychology research lab in the future.  

Performance Target: Minimum target performance for the reported level of research 
understanding and confidence was set at or above the midpoint (4) on the scale.  

The data for Measure #1 for PSYC majors and/or minors (N = 17) were as follows: 

Fall 2018: Approximately 10% of students were randomly sampled from all Fall 2018 
PSYC103 courses.  The data were analyzed separately for PSYC majors/minors (N=17) 
and non-majors (N=33).    

PSYC Majors/Minors (N=17) 

Usefulness of empirical research participation = 5.0 (out of 7) 

Understanding of research methodology following empirical research participation = 5.29 (out of 
7) 

Understanding of statistics following empirical research participation = 5.0 (out of 7) 

Usefulness of empirical journal article review = 4.74 (out of 7) 

Understanding of research methodology following empirical journal article review = 4.95 (out of 
7) 

Understanding of statistics following empirical journal article review = 4.84 (out of 7) 
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Likelihood in participating in a psychology research lab in the future = 7.81 (out of 9) 

For psychology majors and minors, we met our performance target of mid-point (a 
score of 4 or higher out of 7) for 7 (out of 7) measures.   

Non-Majors (N=33) 

Usefulness of empirical research participation = 3.76 (out of 7) 

Understanding of research methodology following empirical research participation = 4.37 (out of 
7) 

Understanding of statistics following empirical research participation = 4.14 (out of 7) 

Usefulness of empirical journal article review = 4.22 (out of 7) 

Understanding of research methodology following empirical journal article review = 4.60 (out of 
7) 

Understanding of statistics following empirical journal article review = 4.07 (out of 7) 

Likelihood in participating in a psychology research lab in the future = 3.63 (out of 9) 

  

For non-majors, we met our performance target of mid-point (a score of 4 or 
higher out of 7) for 5 (out of 7) measures.   

Measure #1 Conclusions: 

The data from Fall 2018 are improved when compared to the data from Fall 2017.  For Fall 
2017, PSYC Majors exceeded the performance benchmark in 6 of 7 categories while the Fall 
2018 PSYC Majors exceeded the benchmarks in all 7 categories.  Similarly, for Fall 2017, non-
majors exceeded the benchmarks for 4 of 7 categories while the 2018 non-majors exceeded the 
benchmarks in 5 of 7 categories.  The assessment of PSYC103 student's research experience 
will continue in 2019-2020. 

Measure #2: PSYC103 instructors were asked to randomly select 10 journal review 
article response sheets (N = 69) for evaluation by the assessment committee in terms of 
1) the accuracy of their reporting of research methodology and 2) their accuracy of 
reporting research findings on a scale of 0 - 2 (0 = incorrect/missing, 1 = mostly correct, 
2 = answer is complete and correct).   

Performance Target: A performance target at or above 70 percent on average for each 
question was established for Measure #2. Information regarding majors/minors and non-
majors was not available. 
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The data for Measure #2 was taken in the Fall 2018 (N = 69) semester and were as 
follows: 

Fall 2018: 

Overall understanding of research methods: 

55% of the artifacts achieved a score of 2 (complete and correct) on the research 
methods assessment portion.  However, when one includes artifacts that were scored as 
either a 1 (mostly correct) or 2 (complete and correct), then 93.2% of the artifacts 
accomplished this. 

Overall understanding of research findings: 

Similarly, for measure #2 only 60.8% of the artifacts achieved a score of 2 (complete 
and correct) on the research findings assessment portion.  However, when one includes 
artifacts that were scored as either a 1 (mostly correct) or 2 (complete and correct), then 
95.6% of the artifacts accomplished this. 

Measure #2 Conclusions: 

Because this assessment was modified in Fall 2018, no previous data exists to which we can 
compare our results.  This assessment will continue in 2019-2020. 

Overall conclusions for SLO2A: 

We were able to meet our target performance levels for all of Measure #1 (7 out of 7 
targets met for majors/minors) and, as a department, we were pleased with this 
outcome.  We did not meet our performance expectation for Measure #2 for either 
category (Methods = 55.0%; Results = 60.8%), The Assessment Committee will collect 
more data throughout 2019-2020 to determine if any other changes are needed for this 
assessment.   

  

SLO2B: Application of Research Methodology 

Assessment of SLO2B was accomplished by analyzing student responses on a 
standardized General Education Assessment question on research methodology.  This 
assessment was conducted in the Spring and Fall 2018 semesters.  

Measure #1 - Identification of Core Research Concepts: All PSYC103 students complete the 
General Education Assessment requirement. Those not used by the Gen Ed Committee will be 
used for departmental assessment. Students' ability to identify or justify relevant 
theories/models/concepts will be assessed using the established Gen Ed Rubric. 
 
This will be assessed with the following three questions: 
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(1) Identify whether these data represent a positive or negative correlation. 
(2) Identify which variable could be manipulated and describe how you might manipulate this 
variable. 
(3) Identify the dependent variable in your experimental study and describe how you might 
operationally define this variable so that it could be measured. 

Performance Target: Student's average performance will be at or above 70 percent. 

Results from Spring and Fall 2018: The population size for the spring 2018 semester was 257 
students and 414 students for the fall 2018 semester yielding a total of 671 students for the 2018 
assessment year.  A random sample of (approximately) 10% of the response forms was taken 
that yielded 78 forms.  As such, the sample size for this measure is 78 (N = 78).  Of the 78 
artifacts assessed, the average score for Measure #1 was 2.48 (out of 4.0) yielding a 62.2% 
performance criterion. This level of performance did not meet our benchmark performance 
criteria of 70%. 

 
Measure #2 - Explanation and Application of Core Research Concepts: All PSYC103 
students complete the General Education Assessment requirement. Those not used by the Gen 
Ed Committee will be used for departmental assessment. Students' ability to describe and apply 
relevant theories/models/concepts will be assessed using the established Gen Ed Rubric. 
 
This will be assessed with the following four questions: 
Describe/Explain 
(1) Explain the relationship between children's viewing of violent television programming and 
aggressive behavior that is represented by this figure. 
(2) We cannot make causal inferences about relationships between variables from a non-
experimental (or correlational) study. Describe several reasons why, in general, we cannot 
determine why one variable causes the other variable with data of this type. 
Apply 
(3) Based on this figure, can we predict a child’s aggressive behavior with perfect accuracy if we 
know how many hours of violent TV he or she watched? Why or why not? 
(4) How would you design an experiment on this topic involving two groups of children to 
determine cause and effect?  Specifically describe any necessary procedures to follow in the 
creation of groups. 

Performance Target: Student's average performance will be at or above 70 percent. 

Results from Spring and Fall 2018: The population size for the spring 2018 semester was 257 
students and 414 students for the fall 2018 semester yielding a total of 671 students for the 2018 
assessment year.  A random sample of (approximately) 10% of the response forms was taken 
that yielded 78 forms.  As such, the sample size for this measure is 78 (N = 78).  For 
the explanation component, the average score was 2.66 (out of 4.0) yielding a 66.5% 
performance criterion. This level of performance did not meet our benchmark performance 
criteria of 70%. 

For the application component, the average score was 2.31 (out of 4.0) yielding a 57.7% 
performance level.  This level of performance did not meet our benchmark performance criteria 
of 70%. 
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SLO2B Conclusions: 

The results for the Spring and Fall 2018 assessment period represent a decrease in average 
performance for all three of the assessed measures when compared to the 2017 assessment 
period.  Nevertheless, the results from the current assessment (roughly) mirror the results of the 
college wide gen ed assessment, indicating that psychology students are on-par with students 
from other departments.  We will continue to monitor this measure in 2019 to ascertain whether 
the current year’s decrease in performance is anomalous or whether it continues in future 
semesters. 

Strategy for 2019-2020: The Assessment Committee is currently (2019-2020) considering 
minor modifications to the Psychology department Gen Ed signature assignment with the goal of 
making the questions clearer.  Any proposed changes will be presented to the department for 
approval. If changes are made we will compare the pre- and post-change data to determine 
whether the modified signature assignment achieves its goal of improved performance.  As 
such, we will continue to monitor this measure in 2019-2020. 

SLO3: Data Analysis and Interpretation 

Assessment of SLO3 was accomplished by analyzing student responses to a 
standardized statistics quiz.  Specifically, sections of PSYC211 (Statistics) and 
PSYC250 (Combined Statistics/Research Methods) were administered a 10-item 
assessment designed to measure overall student understanding of (1) basic statistical 
concepts and (2) basic statistical results and (3) application of commonly used analytical 
procedures.  The students were assessed at the beginning of the semester (pre-test) 
and again at the end of the semester (post-test).   

Measure #1 - Overall Understanding of Statistics: All sections of PSYC211 (Statistics) and 
PSYC250 (Combined Statistics/Research Methods) were administered a 10-item assessment 
designed to measure overall student understanding of (1) basic statistical concepts and (2) basic 
statistical results and (3) application of commonly used analytical procedures.   

Performance Target:  We expected students to show significant improvement between the pre-
test and the post-test.  Furthermore, our overall performance target for the post-test will be equal 
to (or above) 70 percent correct. 

Results from Fall 2018:Analysis of overall understanding of statistical concepts revealed a 
significant increase in performance during the end-of-semester (i.e., post-test) assessment when 
compared to the beginning-of-the-semester (i.e., pre-test) assessment.  However, the end-of-the 
semester measure of overall performance of 58.4% did not reach our benchmark performance 
criteria of 70%.  

Measure #2 - Statistical Procedures and Data Interpretation: All sections of PSYC211 
(Statistics) and PSYC250 (Combined Statistics/Research Methods) were administered a 10-item 
assessment designed to measure student understanding of (1) basic statistical concepts and (2) 
basic statistical results and (3) application of commonly used analytical procedures. Questions 
#1, 3, and 9 assess student understanding of statistical procedures while questions #5, 7, and 
10 assess data interpretation.   
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Performance Target:  We expect students to show mastery of these two assessment 
categories.  Our overall performance target for the post-test will be equal to (or above) 70 
percent correct for each category (statistical procedures and data interpretation). 

Results from Fall 2018:Analysis of statistical procedures and data interpretation revealed 
increases in performance during the end-of-semester (i.e., post-test) assessment when 
compared to the beginning-of-the-semester assessment. For the statistical procedures 
assessment, performance improved from 35.2% (pre-test) to 51% (post-test).  For the data 
interpretation analysis, performance improved from 40.9% (pre-test) to 52.3% (post-
test).  Neither measure reached our performance benchmark of 70% by the end of the semester 
(51% and 52.3% for statistical procedure and data interpretation assessments, respectively).   

  

SLO3 Conclusions: 

Based on data collected in Fall 2018, neither of the end-of-semester (post-test) results 
for Measure #1 (58.4%) or Measure #2 (51% and 52.3%) met the established 
performance benchmark of 70%.  Since the assessment of PSYC211 and PSYC250 
began in Fall 2018, we will continue assessing PSYC211 and PSYC250 data throughout 
2019-2020 to determine if the failure to meet our established benchmarks reflects a 
reliable pattern.   

  

 
 
Assessment Report Summary 
7. Summary of Assessment Results with Focus on Program Improvement: Describe evidence-based changes 
that have taken place within the last few assessment cycles because of assessment. Statements must be 
supported by evidence from the assessment report(s).: 

For the B.S. major in Psychology, four (4) SLOs were assessed and analyzed for 
student proficiency in the areas of (1) communication effectiveness, (2a and 2b) 
application of research methodology, (3) demonstration of statistical understanding, and 
(4) sociocultural and international awareness. This was accomplished via the use of 
SLO1, SLO2A, SLO2B, SLO3, and SLO4. Due to cancellations arising from the COVID-
19 pandemic, some of the assessment goals were not met for the current assessment 
period. 

SLO1: Communication Effectiveness: 

Evaluation of Learning Outcome #1 (Effective Communication) is performed by 
collecting research proposals from PSYC351+ courses to assess the student’s ability to 
(Measure #1) adhere to APA formatting rules and (Measure #2) develop logical 
arguments and convey them clearly in writing.  For the current evaluation period (Spring 
and Fall 2019) the plan was to continue collecting data using this assessment 
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method.  However, none of the PSYC351+ courses utilized a research proposal during 
the assessment period.  As such, there was no data to analyze. 

Spring and Fall 2019: No data available due to low faculty use of research proposal.  

SLO1 Conclusions and Plans for 2020-2021: The Assessment Committee will discuss 
options for future assessment of Learning Outcome #1 during the 2020-2021 academic 
year to increase participation in this learning outcome.   

SLO2A: Application of Research Methodology 

Assessment of SLO2A was accomplished by analyzing student responses on a 
Research Experience Questionnaire (measure #1) and student understanding of 
research methodology and results from assigned empirical journal articles (measure 
#2).  This assessment was conducted in the Spring and Fall 2019 semesters. 

PSYC103 Research Questionnaire and Article Review 

SLO2A Measure #1: PSYC103 students took a “Research Experience Questionnaire” 
that was designed to assess their participation and interpretation of their research 
experience (which included participation in empirical research conducted at the College 
of Charleston, evaluation of assigned empirical research articles, or a combination of 
both), their confidence in understanding research methodology and statistical analyses, 
and their likelihood of wanting to work in a psychology research lab in the future. A Likert 
scale (1 - 7) was used for this assessment. The specific measures included assessment 
of: 

(1) Usefulness of empirical research participation 

(2) understanding of research methodology following empirical research participation 

(3) understanding of statistics following empirical research participation 

(4) usefulness of empirical journal article review 

(5) understanding of research methodology following empirical journal article review 

(6) understanding of statistics following empirical journal article review 

(7) likelihood in participating in a psychology research lab in the future. 

Performance Target: An average reported level of understanding and confidence 
above the midpoint (4) on the scale.  
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Spring 2019: Eleven (11) PSYC103 courses were offered during the spring 2019 
semester.  Three of these sections were conducted online and were excluded from the 
assessment process, leaving eight (8) sections.   

Spring 2019 Population size (N) = 236; Sample size for Measure #1 (n; based on 10% 
random sample) = 27 

PSYC Majors/Minors 

       

Research 
Participant 

  Article 
Review 

   

Useful Methods Statistics Useful Methods Statistics Involved 
4.00 5.00 4.00 5.67 6.00 5.33 6.00 

Measure #1 Results for Majors/Minors for Spring 2019: For psychology majors and 
minors, the performance target of 4.0 (or higher) was met for all seven measures.   

Non-Majors 

Research 
Participant 

  Article 
Review 

   

Useful Methods Statistics Useful Methods Statistics Involved 
3.31 3.85 3.62 3.58 3.83 4.25 3.71 

Measure #1 Results for Non-Majors for Spring 2019: For non-majors, the 
performance target of 4.0 (or higher) was met for one out of seven measures.   

Measure #1 Conclusions from Spring 2019: The differential outcome in meeting our 
performance target of 4.0 (or higher) between majors/minors (7 out of 7 targets met) and 
non-majors (1 out of 7 targets met) is unsurprising given the emphasis that is placed on 
research in the field of psychology and the increased likelihood that psychology students 
would be interested in research and this assumption was supported by data from the 
current survey. The assessment of PSYC103 student's research experience will 
continue in 2020-2021. 

Fall 2019: Data were scheduled to be analyzed in Spring 2020 semester, but this 
was prevented because of the COVID-19 disruption. 

  

SLO2A Measure #2: PSYC103 instructors were asked to randomly select 10 journal 
review article response sheets for evaluation by the assessment committee in terms of 
1) the accuracy of their reporting of research methodology and 2) their accuracy of 
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reporting research findings on a scale of 0 - 2 (0 = incorrect/missing, 1 = mostly correct, 
2 = answer is complete and correct).    

Two broad categories were assessed for this measure that included (1) an 
understanding of research methods, and (2) an understanding of research findings. The 
assessment of research methods was accomplished via the answers to questions 3 – 5 
on the article review form.  The assessment of research findings was accomplished via 
the answer to question 6 on the article review form.    

The specific questions from Measure #2 are as follows: 

Methods Assessment: 

3) What variables were being studied? How were they measured or manipulated? 

4) Main hypothesis (why was the study conducted? What questions did the investigators 
examine)? 

5) Procedures employed (Briefly describe what was done in the study. What was 
measured? Were any variables manipulated?) 

Results Assessment: 

6) Main findings (What were the results or conclusions of the study? What are the 
implications of these results for the problem or issue that was being investigated?). 

Performance Target: A performance target at or above 70 percent on average for each 
category (Methods and Results) was established for Measure #2. Information regarding 
majors/minors and non-majors was not available. 

Spring 2019: Eleven (11) PSYC103 courses were offered during the spring 2019 
semester.  Three of these sections were conducted online and were excluded from the 
assessment process, leaving eight (8) sections.   

Spring 2019 Population size (N) = 236; Sample size for Measure #2 (n; based on 10% 
random sample) = 27 

 Methods    Results  
 Q3 Q4 Q5  Q6  

0 = Not answered or 
incorrect 15% 7% 11%  11%  

1 = partially correct 41% 52% 37%  48%  

2 = correct and 
complete 44% 41% 52% Overall 

Avg. 41% Overall 
Avg. 

1 or 2 85% 93% 89% 89%  89% 89% 
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Sum of Responses 35 36 38  35  

Highest Possible Total 54 54 54 Overall 
Avg. 54 Overall 

Avg. 
Overall Performance 65% 67% 70% 67% 65% 65% 

Summary of research methods assessment: 

Overall performance for the Methods measure (i.e., the average of all scores) was 67%, 
which did not meet our 70% target.  Broken down by question, 44% of the artifacts 
achieved a score of 2 (complete and correct) on the research methods assessment 
portion that included question 3 (44% scoring “2”), question 4 (41% scoring “2”) and 
question 5 (52% scoring “2”).  However, when one includes artifacts that were scored as 
either a 1 (mostly correct) or 2 (complete and correct), then 89% of the artifacts 
accomplished this. 

Summary of research findings assessment: 

Overall performance for the Results measure (i.e., the average of all scores) was 65%, 
which did not meet our 70% target. Similarly, only 41% of the artifacts achieved a score 
of 2 (complete and correct) on the research findings assessment portion (Question 
6).  However, when one includes artifacts that were scored as either a 1 (mostly correct) 
or 2 (complete and correct), then 89% of the artifacts accomplished this. 

We were able to meet our target performance levels for most of Measure #1 (6 out of 7 
targets met for majors/minors) and, as a department, we were pleased with this 
outcome.  We did not meet our performance expectation for Measure #2 for either 
category (Methods = 55.0%; Results = 60.8%). The Assessment Committee will collect 
more data throughout 2020-2021 to determine if any other changes are needed for this 
assessment.   

Fall 2019: Data were scheduled to be analyzed in Spring 2020 semester, but this 
was prevented because of the COVID-19 disruption. 

SLO2A Strategy for 2020-2021: This measure is part of an important focus for the 
Psychology department.  Therefore, the Assessment Committee will continue to monitor 
this measure in 2020-2021 and use the transition to online/hybrid courses as an 
opportunity to compare outcomes from online versions of PSYC103 with in-person 
PSYC103 courses to determine whether online coursework continues to meet the 
research expectations of our department. 

  

SLO2B: Application of Research Methodology 
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Assessment of SLO2B was accomplished by analyzing student responses on a 
standardized General Education Assessment question on research methodology.  This 
assessment was conducted in the Spring and Fall 2019 semesters. 

Measure #1: Identification of core research concepts 
The Gen Ed assessment was analyzed using the following three questions: 
(1) Identify whether these data represent a positive or negative correlation. 
(2) Identify which variable could be manipulated and describe how you might manipulate 
this variable. 
(3) Identify the dependent variable in your experimental study and describe how you 
might operationally define this variable so that it could be measured. 

Performance Target: Student's average performance will be at or above 70 percent. 

Measure #2: Explaining and applying core research concepts 

The Gen Ed assessment was analyzed using the following questions: 
Explain 
(1) Explain the relationship between children's viewing of violent television programming 
and aggressive behavior that is represented by this figure. 
(2) We cannot make causal inferences about relationships between variables from a 
non-experimental (or correlational) study. Describe several reasons why, in general, we 
cannot determine why one variable causes the other variable with data of this type. 
Apply 
(3) Based on this figure, can we predict a child’s aggressive behavior with perfect 
accuracy if we know how many hours of violent TV he or she watched? Why or why not? 
(4) How would you design an experiment on this topic involving two groups of children to 
determine cause and effect?  Specifically describe any necessary procedures to follow 
in the creation of groups. 

Performance Target: Student's average performance will be at or above 70 percent. 

Results from Spring and Fall 2019: Data from spring and fall 2019 were scheduled to 
be analyzed in Spring 2020 semester, but this was prevented because of the COVID-19 
disruption. As such, no data are available for this SLO. 

SLO2B Strategy for 2020-2021: The Assessment Committee recently made minor 
modifications to the Psychology department Gen Ed signature assignment with the goal 
of making the questions clearer and enhancing learning outcomes.  The COVID 
disruption prevented our committee from assessing these changes.  We will continue to 
monitor this measure in 2020-2021 to assess the effectiveness of the wording changes. 

  

SLO3: Data Analysis and Interpretation 
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Assessment of SLO3 was accomplished by analyzing student responses to a 
standardized statistics quiz.  Specifically, sections of PSYC211 (Statistics) and 
PSYC250 (Combined Statistics/Research Methods) were administered a 10-item 
assessment designed to measure overall student understanding of (1) basic statistical 
concepts and (2) basic statistical results and (3) application of commonly used analytical 
procedures.  The students were assessed at the beginning of the semester (pre-test) 
and again at the end of the semester (post-test).   

Spring 2019 Population size (N) = 106; Sample size (n) pre-test = 106, post-test = 91 

Fall 2019 Population size(N) = 108; Sample size (n) pre-test = 72, post-test = 82 

Measure #1 - Overall Understanding of Statistics: All sections of PSYC211 
(Statistics) and PSYC250 (Combined Statistics/Research Methods) were administered a 
10-item assessment designed to measure overall student understanding of (1) basic 
statistical concepts and (2) basic statistical results and (3) application of commonly used 
analytical procedures.   

Performance Target:  We expected students to show improvement between the pre-test 
and the post-test.  Furthermore, our overall performance target for the post-test will be 
equal to (or above) 70 percent correct. 

Spring 2019: 

Spring 2019 Pre Post 
Overall 
Performance 42.8% 63.6% 

 Procedures 28.6% 58.0% 
Interpretation 33.9% 52.0% 

Overall Performance (Measure #1) Results from Spring 2019: Analysis of overall 
understanding of statistical concepts (depicted in yellow in the data tables) revealed a 
significant increase in performance during the end-of-semester (i.e., post-test) 
assessment when compared to the beginning-of-the-semester (i.e., pre-test) 
assessment.  Pre-test overall performance was 42.8% and post-test overall performance 
was 63.6%.  But, the end-of-the semester measure of overall performance of 63.6% did 
not reach our benchmark performance criteria of 70%.  

Fall 2019: 

Fall 2019 Pre Post 
Overall 
Performance 38.2% 62.2% 

Procedures 30.5% 58.0% 
Interpretation 29.0% 52.0% 
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Overall Performance (Measure #1) Results from Fall 2019: Analysis of overall 
understanding of statistical concepts (depicted in yellow in the data tables) revealed a 
significant increase in performance during the end-of-semester (i.e., post-test) 
assessment when compared to the beginning-of-the-semester (i.e., pre-test) 
assessment.  Pre-test overall performance was 38.2% and post-test overall performance 
was 62.2%.  The end-of-the semester measure of overall performance of 62.2% did not 
reach our benchmark performance criteria of 70%.  

Measure #2 - Statistical Procedures and Data Interpretation: All sections 
of PSYC211 (Statistics) and PSYC250 (Combined Statistics/Research Methods) were 
administered a 10-item assessment designed to measure student understanding of (1) 
basic statistical concepts and (2) basic statistical results and (3) application of commonly 
used analytical procedures. Questions #1, 3, and 9 assess student understanding 
of statistical procedures while questions #5, 7, and 10 assess data interpretation.   

Performance Target:  We expect students to show mastery of these two assessment 
categories.  Our overall performance target for the post-test will be equal to (or above) 
70 percent correct for each category (statistical procedures and data interpretation). 

Procedures and Interpretation (Measure #2) Results from Spring 2019: Analysis of 
statistical procedures and data interpretation (depicted in blue in the data tables) 
revealed increases in performance during the end-of-semester (i.e., post-test) 
assessment when compared to the beginning-of-the-semester assessment. For the 
statistical procedures assessment, performance improved from 28.6% (pre-test) to 
58% (post-test).  For the data interpretation analysis, performance improved from 
33.9% (pre-test) to 52% (post-test).  Neither measure reached our performance 
benchmark of 70% by the end of the semester (58% and 52% for statistical procedure 
and data interpretation assessments, respectively).   

Procedures and Interpretation (Measure #2) Results from Fall 2019: Analysis of 
statistical procedures and data interpretation (depicted in blue in the data tables) 
revealed increases in performance during the end-of-semester (i.e., post-test) 
assessment when compared to the beginning-of-the-semester assessment. For the 
statistical procedures assessment, performance improved from 30.5% (pre-test) to 
58% (post-test).  For the data interpretation analysis, performance improved from 
28.9% (pre-test) to 52% (post-test).  Neither measure reached our performance 
benchmark of 70% by the end of the semester (58% and 52% for statistical procedure 
and data interpretation assessments, respectively).   

SLO3 Conclusions and Strategy for 2020-2021: 

While within-semester (pre-test vs. post-test) increases were observed for all measures, 
the end of semester performance for Spring 2019 and Fall 2019 semesters did not meet 
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the benchmark of 70% for either measure (Measure #1 or Measure #2). The 
Assessment Committee will continue to assess these measures in 2020-2021 and will 
reach out to faculty who teach PSYC211/PSYC250 to remind students of resources that 
are available to assist them with these courses (e.g., Statistics tutoring, etc.). 
Furthermore, the Assessment Committee intends to use the Fall 2020 semester to 
evaluate differences between hybrid and online-only versions of PSYC211/PSYC250. 

SLO4: Sociocultural & International Awareness: Beginning in Fall 2019, students of 
PSYC223 (Social Psychology) and PSYC224 (Lifespan Development) were to be 
assessed at the beginning (pre-test) and end (post-test) of the semester on their 
understanding of each of these disciplines.  As part of these assessments, two 
questions were added that specifically assessed cultural differences.   

Measure #1 - Cross-Cultural Differences in Social Psychology: PSYC223 students will be 
evaluated twice per semester on their understanding of cross-cultural differences related to the 
study of Social Psychology.  This will be accomplished via two questions dedicated to assessing 
cross-cultural understanding. 

Performance Target: The benchmark performance target will be set at 70% for this measure. 

Measure #2 - Cross-Cultural Differences in Developmental Psychology (Lifespan Development): 
PSYC224 students will be evaluated twice per semester on their understanding of cross-cultural 
differences related to the study of Developmental Psychology.  This will be accomplished via two 
questions dedicated to assessing cross-cultural understanding. 

Performance Target: The benchmark performance target will be set at 70% for this measure. 

Results for Fall 2019: Data were scheduled to be analyzed in Spring 2020 semester, 
but this was prevented because of the COVID-19 disruption. 

SLO4 Strategy for 2020-2021: Due to our inability to evaluate this (new) SLO, our 
assessment committee intends to perform this assessment throughout the 2020-2021 
assessment period.   

 
 

Religious Studies BA/Minor 
 

 

Anthropology BS/Minor 
Anthropology confronts the challenges of understanding biological and cultural variation in time 
and space. It does this via a holistic approach that both draws from and contributes to a myriad 
array of disciplines. The field is comprised of four major subfields, anthropological archaeology, 
biological (or physical) anthropology, ethnology (cultural or socio-cultural anthropology), and 
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linguistic anthropology. A minor subfield, applied (or "activist") anthropology, is gaining 
increasing recognition.  

 
In this year’s assessment efforts, we assessed the following goal using a 15 item inventory: 
 
Goal: Students possess knowledge of and demonstrate the ability to apply key anthropological 
concepts in the following areas: 
• Culture and Cultural Relativism 
• Culture and Biological Diversity 
• Social Organization 
• Cultural and Biological Evolution 
• Language & Communication 
 
While there was some variability among sub-areas, the mean correct responses across all 
measures was 82.2 for students in ANTH 101, which exceeded the performance target of 70% 
and represents an improvement from the previous assessment cycle mean of 74.66%. Baselines 
for students taking upper level classes were also established. For students in ANTH 319, a course 
taken mostly by seniors, the mean of correct responses across all measures was 91.18% a 
statistical tie with the previous year.  

Previous results had been used to establish program benchmarks. The Anthropology program 
changed prerequisites on a number of courses in 2015, and these changes went into effect in 
August 2016. Comparison of results over the next few assessment cycles will provide valuable 
insight into whether the prerequisite changes are successful in terms of student learning as they 
move through the major. 

The second area of evaluation focused on student's knowledge of anthropological theory. Using a 
15 item inventory, we assessed the following goal: 

Goal: Students will recognize the major theoretical perspectives in the discipline. 

This is the first year the program used this inventory. The class mean across all inventory items 
was a 73.9%. This is higher than the previous assessment cycle.  

With program improvement in mind, the results were discussed at the August program meeting. 
The data served as the starting point of a broader conversation about curricular issues. While a 
preliminary review of the results by the department chair is generally encouraging and provides 
evidence of continued quality instruction, some variability in performance was evident on 
specific learning objectives.   
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Sociology BS/Minor 
The Sociology Program seeks to foster the goals of a liberal arts and sciences education by 
developing in College of Charleston students the ability to understand an increasingly complex, 
diverse, and ever-changing world through application of the sociological perspective. 

During this assessment cycle, we assessed the following program goals: Students will 
demonstrate competency in understanding the sociological perspective and students will 
demonstrate theoretical competencies. 

Students were asked questions to measure their performance on 7 learning outcomes.  

  SLO 1 SLO 2 SLO 3 SLO4 SLO 5 SLO 6 

SOCY 101 F18 S19       X X X 

SOCY 260 F18 X X X       

SOCY 390 S19 X X X X X X 

Overall, student performance was strong, but individual measures may require additional fine-tuning and 
fine-tuning across sections is likely. These results were shared with program faculty during our first 
program meeting. These SLOs will be assessed again in 2019-2020 with an eye on continuous 
improvement and to monitor the delivery of core content. 

  Mean 

SLO1 57.80 

SLO2 49.46 

SLO3 59.33 

SLO4 96.4 

SLO5 94.45 

SLO6 95.41 

Based on results from 2016-2017 assessment, the core of our developmental theory course (SOCY 260) 
was reviewed, the course description was changed, and the learning outcomes updated to reflect a core 
which is not limited to classical theorists. The program will continue to monitor student performance to 
assess whether the impact on changes made to the theory course on student learning. The slightly lower 
performance on these SLOs (1-3) likely reflects instructional differences and that seniors in SOCY 390 
took the assessment the day that graduation tickets were dispersed, and students may have rushed.  
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Urban Studies BA/Minor 
As the result of a leadership transition in October 2018, and limited on-boarding instruction for 
the program director, the 2018-2019 assessment was not performed. The program director was 
not aware of the assessment requirement for programs, and therefore, did not collect any of the 
data to support identified measures. The program director met with her DAC colleague, Kris De 
Welde, on August 29, 2019 and that is when she was first made aware of the assessment 
requirements and access to Compliance Assist. She promptly scheduled a meeting with the 
interim associate chair for HSS, Amanda Ruth-McSwain, and they further discussed the situation 
in an attempt to find a solution for the assessment report. In conversation with several OIEP staff 
members, it was decided that materials to complete a thorough and meaningful assessment could 
not be secured at the late date of September 2019, and that time and attention would be given to 
developing a reasonable yet meaningful assessment plan for 2019-2020 given the program's 
shifting leadership and "contributing" faculty structure (adjunct-heavy). 

 

Women’s and Gender Studies BA/Minor 
Our assessment results indicate that students in WGST 200, the introduction course to the 
major (and also a General Education Humanities course), score well on three measures of 
critical thinking (SLO #1), as well as identification of social justice issues, and understanding 
intersectionality (SLO #2). We did not meet our targets for SLO #1, we exceeded our targets for 
SLO #2 on measure #1.  

Our data for student learning in the Capstone course (WGST 401) reflected adequate scores on 
identification of a social justice issue with intersectionality as a focus (SLO #2) as well as the 
ability to clearly articulate and apply concepts from the discipline to real-world situations (SLO 
#3). Graduating seniors did not meet our intended targets on these SLOs. It is worth noting that 
the sample size is very small (n=9). 

Data collected from students completing internships in the major indicated very high 
achievement of SLO #3, allowing us to meet our targets. 

Lastly, graduating seniors self-scored highly on SLO #1 and SLO #2 via a senior survey. These 
conclusions are limited, however, because of the omission of several of the intended prompts 
on the senior survey. We plan to add most of those prompts to the survey for the 2019-2020 
assessment cycle. 

In the previous assessment cycle we adapted the assessment rubrics to better capture student 
learning for all SLOs and we revised the essay prompts for the Senior Capstone. While these did 
allow for us to better gauge student learning, it is increasingly evident that our instruments 
continue to need revision (both student assignments and assessment rubrics). For example, on 
SLO #3 (Students apply cross-disciplinary concepts from WGS coursework to new situations and 
real-life experiences), students in the Senior Capstone did not meet our targets (although they 
came extremely close). The students enrolled in internships, however, did meet the targets. The 
only difference across these measures is the actual prompt students are responding to; the 
assessed students are virtually the same ones enrolled in both courses, and we utilized the same 
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assessment rubric. This suggests that the assignment prompts are not capturing student 
learning in intended ways. We will again revise the prompt in the Senior Capstone to better 
capture student learning on SLO #3 in different contexts (internship reflection essay and 
capstone essay). 

Also relevant across the last several cycles of assessment is the cumbersome nature of the 
Signature Assignment in WGST 200. Based on a careful review of artifacts across the last three 
cycles (when the revised assignment went into effect) and also based on feedback from 
students, instructors of the course, and the General Education Assessment committee, we will 
be substantively revising the assignment to focus more clearly on critical thinking and analysis of 
a primary source. Currently, the assignment has too many components for students to focus on 
the skills that we are intending to foster and thus analyze through program assessment. 

Finally, the senior survey targets were set to baseline this year. We will continue collecting data 
to establish comparisons across cohorts of graduating seniors. This will be increasingly 
important as the graduating classes are very small (usually 7-9 students), and not all of them 
complete the survey, resulting in data sets that are not generalizable or necessarily indicative of 
student self-perceptions of learning. 

 

Interdisciplinary Minors 
Film Studies Minor 
Measure 1: In the future, we would like to see that the positive results of the 
assessment of SLO #4 can continue. To ensure this happens, we will continue to 
consider measures we can take to put more emphasis on research, including 
implementing more in-class workshops, tutorials, and resources that help students gain 
proficiency in this area. Professors will put necessary emphasis in reading and writing 
assignments that equip students with the appropriate research skills. We also take into 
consideration that research methods are introduced to students in General Education, 
specifically in ENGL 110: Intro to Academic Writing. We recognize that the Film 
Studies Program is responsible for reinforcing skills learned in ENGL 110: Intro to 
Academic Writing, and we will continue to seek out effective ways of doing so. But 
we were pleased to find that a significant number of our students (more than 84%) 
successfully demonstrate research skills within the discipline of Film Studies. 
This is the second time we have assessed SLO #1 since it was revised in Spring 2018, 
and while numbers are down a bit from Spring 2018, we are above the numbers from 
Spring 2017 prior to the revision of SLO #1. It is likely we will continue to assess 
SLO #1 to compare numbers both with the revised SLO #1 of previous assessments 
and assessments of SLO #1 before its revision in order to more clearly understand the 
impact of the revision of SLO #1. This is the third time we have assessed SLO #3, and 
we were pleased to see that there has been a slight increase, from 87.5% to 88.2%, in 
the number of students who meet or exceed the standard for developing visual literacy 



 < G o  t o  T a b l e  o f  C o n t e n t s >  P a g e  | 41 
 

 

skills not limited to the use of the specialized language of film studies 
(cinematographic principles, lighting and sound elements, editing techniques) but 
including the ability to use visual texts as forms of inquiry, reflection, and expression, 
we are still pleased that we exceeded our threshold of 70%. Moving forward, we will 
continue to include, in the courses where students are expected to demonstrate 
learning, the necessary resources—workshops, tutorials, one-on-one conferences—to 
ensure all students meet or exceed the minimum standard. 
Measure 2: In the future, we need to design a more thorough way of measuring, indirectly, our 
Student Learning Outcomes. The question asked (were the learning objectives clear) was too 
broad for us to determine whether or not, or how well, students felt they knew the learning 
outcomes of the course and whether or not, or how well, those outcomes were met or exceeded. 
In the future, we will design a survey that will target areas of assessment more effectively. We 
will also determine ways in which we can get a much higher response rate (e.g. administer the 
survey in during the final week of the semester). 

 

Southern Studies Minor 
This is our second assessment cycle because our program is so new. We are pleased to have 
additional people teaching in the program and participating in assessment. This year, two 
members of the advisory board helped scored the SOST 200 artifacts and another faculty 
member, who will be teaching SOST 200 in S2020, scored the SOST 400 artifacts. Since the 
program director is also the instructor for 400 and was for the Fall 19 200, it is important to have 
additional faculty participate in the scoring and discuss ways the students' work succeeded and 
ways to promote improvement in the future. We met all our targets despite the fact that there 
seem to be some inconsistencies between the way two different instructors approach the midterm 
and the research project in 200. The instructor in S 19 consulted past research project instructions 
and used some of the questions, but the instructions themselves were not provided in enough 
detail for assessors to see what students were being asked to do, and by the time assessment had 
occurred over the summer, the instructor was out of town. The midterm and the research 
assignments will be discussed in more detail with future instructors. Ideally, we can develop 
sample assignments or more detailed guidelines for instructors to use.  

SOST 400's assessment demonstrated that these 5 students all met the learning outcomes of the 
course. The explicit discussions of each student's program of study seemed to be a good way to 
emphasize the interdisciplinary nature of the minor and to inspire students to bring multiple 
disciplines and subject matter to bear in their revised project.  

 
Administrative Assessment 
 

 

Riley Center for Livable Communities 
As a result of the previous year's assessment, the Riley Center instituted its first ever client 
satisfaction survey with results attached in the first section of this report. While the response rate 
was less than desired, the overall findings are encouraging as it shows high levels of satisfaction 
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with the Riley Center across a variety of topics, services and project leaders. We hope to improve 
on both the design and execution of this satisfaction survey in the coming year.  

With a new President committed to strategic planning, fiscal 2019-20 presents a timely 
opportunity to effectively plan for the future growth and development of the Riley Center. With 
an advisory board now in-place and momentum being developed with them (as illustrated in this 
report), it seems that this too points to 2019/20 as an opportune time to engage the advisory 
board, Mayor Riley, and other internal and external stakeholders in authentic strategic planning.  

There are many issues that could be addressed in a new and robust plan for the Riley Center. 
These include:  

1. Archiving Mayor Riley's personal records for use by scholars, students and journalists, including 
capturing some contemporary discussions and presentations of Joe Riley recorded in high quality 
formats. 

2. Developing and institutionalizing the Riley Mayors Design Fellowship so it has the necessary 
resources to continue while honoring the Mayors legacy. 

3. Facilitating and convening a public private partnership to address sea level rise and make the 
Lowcountry more resilient. 

4. Systematically measuring and improving awareness of the Riley Center both internally and 
externally. Understanding image attributes that clients, partners and colleagues perceive about 
the Riley Center would also allow us to plan on a factual basis rather than based on anecdotes. 

5. Managing the Riley Center efficiently and effectively, especially in regard to gifting of space both 
on an hourly basis as well over the longer term as an incubator for new and emerging non-
profits. 

6. Intentionally building the capacity of research and planning functions by investing in new 
technology (GIS, for example) (or not). The Riley Center could hire and develop  high-level staff 
that have the intellectual wherewithal to effectively deploy technology and effectively consult 
with non-profit and governmental clients to address their pressing issues in demonstrable ways. 
Is this line of business central to the Riley Center or not? Invest accordingly. 

7. Improve internal and external communication. We are hampered by our poor and out of date 
web-site, lack of systems to routinely communicate with stakeholders.  

8. Effective deployment and assessment of Executive(s) in Residence, Riley Fellows and Mayor Riley 
himself.   

9. Carefully aligning the Riley Center goals and objectives with the larger strategic plan for the 
College of Charleston.  
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